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ABSTRACT

The present study was designed to identify and to evaluate the problems of

primary education and to make comparison between the rural and urban
areas of Sherpur District under Dhaka Division. A questionnaire with 100
‘tems in the form of statements related to five categories of problems -
academic, administrative, environmental, psycho-social and socio-economic
was prepared and administered on a sample of 400 respondents (200 from
urban and 200 from rural) to collect data. The respondents were equally
divided into five categories (school teacher, members of SMC, guardians,
government officers and members from civil people with equal number from
rural and urban area).

Analysis of results reveals the following:

1) All five categories of problems really exist in both rural and urban
areas of Sherpur District with high acuteness (determined by their intensity
levels by dividing the mean score of each category of problems into 100
units), in both rural and urban area of Sherpur District.

2) Using t-test all five categories of problems were found to be
significantly more acute in the rural than in the urban area. Levels of
significance for academic, administrative, environmental, psycho-social and
socio-economic problems are found to be .01, .001, .001, .001 and .001
respectively thus proving the five hypotheses for these five categories of
problems in the desired direction.

3) All five categories of the respondents excepting the government
officers have evaluated all categories of problems as highly acute since their

intensity levels lie well above the 50% standard. The government officers




have evaluated only academic problems as high acute while other problem
as less acute (below 50% standard).

It is interpreted that primary school teachers, in addition to their professional
duties, have to do innumerous extra works like collection of verities of
government information, surveying, improvisation, preparing voter list,
preparing monthly report, per three months performance report, home
visiting, upabritti distribution etc etc which interfere in their smooth running
professional duties. Moreover, schools in the rural area lack regular and
proper supervision and monitoring by authorities concerned. The physical,
psycho-social and socio-economic conditions of the local people are not
congenial enough to meet the challenges faced by the rural primary schools.
It is therefore suggested that efforts should be made by the concerned
authorities to remove the existing inconveniences so far possible. At same
time further research on the issues should be carried out in larger scale as to

how to redress the problems.
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CHAPTER: 1

INTRODUCTION

The national educational structure of any country stands on the base of
primary education. To measure the educational development of a nation it
must be considered to evaluate the appropriate consequence of primary
education. Primary education is the crying need for the overall progress
of a nation. The government is committed to provide opportunities for all

children to attend primary schools.

The previous educational system of new born Bangladesh inherited and
outdated by the rulers of that period to suit their own socio-economic and
political needs. Those leaders were burdened with the enormous and
difficult responsibility of educating the people of the war-torn,
devastated, poor nation. But the nation, with its inspired independence
movement, was pledged to discharge the responsibility. Since the
liberation of Bangladesh, the achievements of primary education may not
be significant but the success in increasing enrolments, attendance and
developing curriculum are appreciable with increasing awareness among
the people. The demand of receiving education has been increasing day
by day according to the needs of the people also. International donor
agencies (e.g. the World Bank, ADB, UNICEF, NORAD, DFID, CIDA,
IDB, EU, JICA, etc.) are increasing their aid and commitment to achieve
the goal regarded on primary education. The Government is also
allocating more resources to this sub sector. But unless the basic
education at the primary level is based on a problem free and strong

foundation all such efforts would be of no fruitful results.

The state needs an educated citizen as much as an individual needs

education for the self. The claim of this dual purpose eventually gave



education the status of a fundamental right in many modern progressive
states. These states assumed the responsibility of educating their citizens

up to a certain level of education as permitted by their laws as well as

resources.

From this, in course of time, eventually evolved the legal basis of
education. The documents like the constitution, acts and ordinances are
the sources of authority of education. The government develops plans and
policies of national system of education on the basis of these legal

documents.

Child’s personality, intelligence and development of society depend on
such foundation. Basic education achieved at primary level directs the
nation towards the national progress. The overall development of the
country depends on a problem free primary education. According to the
report published by the National Educational Commission, primary

education plays a very vital role in higher education. (Afsaruddin, 1985).

1.1 key Terms

Analyzing the Title of the study, the researcher has sclected some vital
key words which are the fundamental elements of the whole theme.
Knowing the explanation of these vital fundamentals one can easily be
conversant about the interior observation of the study properly. These key

words are explained below:

1.1.1 Primary Education: Primary education refers to the compulsory

education wherein the students seek the basic knowledge about all the
relevant and necessary subjects of life that may include counting, word
formation and comprehension, general ethics, norms and standards of the
surrounding. The primary education usually starts after pre-primary

education. (In Bangladesh pre-primary education is in use as the




preparation for primary education. At this stage education is divided into
two classes: nursery and kindergarten. Children of four years study in
nursery class and children aged five read in kindergartca class. Usually in
the urban areas of Bangladesh pre-primary education is imparted at
privately run nursery and kindergarten schools. Besides, one year pre-
primary education is in use in “shishu shreni” at government primary
schools allover the country. Moreover, there is a provision of pre-primary
education in Mosque based non-formal education scheme and at
Ebtedayee Madrashas. At government level such type of education is free
but at private level, students have to pay tuition fees. Education of pre-
primary stage is informal. NAPE, 2002). Traditionally, the first stage of
formal education, beginning at age 5-7 and ending at age 11-13 is called

primary education.

1.1.2 Rural Area: In the Study, the remote areas outside the district town

of Sherpur are considered as the rural area. Here, Jhenaigati Upazila is
specially considered as the rural area. These areas are fundamentally
deprived from all kinds of modern life facilities like infrastructural,
communication, socio-economic, socio-cultural and socio-environmental

opportunities. (Population Census, Sherpur Zila, 2001).

1.1.3 Urban Area: In the Study, the developed area in the district town

of Sherpur has been considered as the urban area. It provides most of the
amenities of modern life such as developed communication system,
supply of electricity, gas, water, sewerage system ¢tc. The urban area has
comparatively high density of population with the majority involved in

non-agricultural occupations. (Population Census, Sherpur Zila, 2001).



1.2 Primary Education in Bangladesh and it’s Objectives

Primary education is the foundation of all higher levels of education. The
building of higher education is based on the foundation of primary
education. So the standard of higher education depends on the standard of
primary education achieved compared to the world standard of education.
Here the curriculum and selected subjects must have consistence with the
curriculum and subjects they will study in the higher stages. The
curriculum is prepared in such a way that the children should be prepared
to receive higher education in their future life. The subjects, 8 in number
included in primary stage, have the relation with those of the higher
levels. Without the development of primary education it is not possible to

base development in the secondary and higher levels.

Maximum importance has been stressed on primary education in
Bangladesh. For this reason, competency based curriculum has been

introduced in primary level for the enlightenment of primary education of

the country.

Primary education is also called elementary education. (NAPE, 2002). Its
prime aim is to develop the basic skills of human life. A child will

achieve these skills and will be guided by these skills in his future life.

Primary education is the largest organized educational institution in the
country. It aims at not only to educate the children but also to prepare
them for future education that would extend their world of knowledge
and bring about the change in their attitude. Just after the birth of a child,
its education begins. So, primary education has been recognized
internationally as the birth right of human being.

After the liberation of Bangladesh different education commissions have
been formed from time on and again. These commissions made some

suggestions to upgrade the primary education of the country from time to




time. These suggestions were made to develop the skills of the children
and turn them into skilled manpower. If they are properly educated, they
will definitely be independent, self-confident and conscious of their
rights.

Primary education is the first stage of education in our country. This
starting stage is considered to be the foundation stage to fulfill the

demand of learning and prepare the children for higher education.

Curriculum for primary education has been made in such a way that the
children can easily enter the world of higher education. The subjects
taught in the primary stage have the relations with those of the next

higher stages.

Primary education serves as the means of social progress. It involves
social activity. In the developing countries primary ecucation is held as
the marginal education. So, primary education should be organized in
such a way that a member having primary education can play an active

role in the development of the country.

In the primary school children learn some selected subjects and actively
take part in different extra and co-curriculum activities of the schools.
Doing all these things they develop their human capabilities.

The main objective of primary education is to make the children earn
knowledge of our own tradition and culture. They are also taught to
respect the elders, and culture and customs of the nation. By following
the tradition and culture of Bangladesh, the children will learn to love
their motherland. They will have deep love for her.

The objective of education is to prepare a man for his future life. Primary
education makes a man not only literate but also aware of his hidden
possibilities of life. A learner develops self-confidence knowing his/her

innermost capabilities he/she possesses. (NAPE, 2002). The main




objective of primary education is to earn the basic skills of human life.

However the specific objectives of primary education are as follows:

1. To install in the learner an absolute trust and faith in Almighty Allah so
that it works as a constant source of inspiration for all his/her thoughts
and actions and helps his/her develop spiritual, moral, social and human
values.

2. To help the child develop moral qualities and qualities related to
character through the cultivation of respective religious instructions.

3. To arouse in mind of the learner a sense of love, respect, equality,
fellow-filling and cooperation to all, irrespective of nationality-religion-
caste, male-female, and make him/her desirous of peaceful environment.
4.To arouse in the mind of the child an eagerness for human rights,
mutual understanding, cooperation, universal brotherhood,
internationalism, and world peace and culture.

5. To make learner interested in manual labor, develop in him/her a sense
of respect for manual laborers, and help develop an awareness of
enhancing quality of life through economically gainful labor.

6. To develop awareness in the learner about his/her own as well as
others’ rights, duties and responsibilities, through active participation in
various activities undertaken in the family, society and the school.

7. To help the learner practice tolerance to others’ opinion and cultivate
democratic norms and values.

8. To arouse in the children a sense of patriotism and nationalism, a spirit
of sacrifice and motivate them to take part in the nation-building
activities, through inspiring them in the spirit of liberation war.

9. To help gain knowledge about an insight into national history, heritage

and culture and arouse in them a sense of respect for these.




10. To help physical development of the learners through physical
exercise and games and sports and help develop the habit of healthy
living.

I'1. To help acquire all the basic skills of Bangla Language as a medium
of instruction for effective use in all spheres of life.

12. To help the learner acquire mathematical concepts, and skills and the
competences of rational thinking and problem solving.

13. To help the learners acquire basic skills of English as a second
language and help in the use of this language.

14. To make the learners interested in lifelong education through arousing
in them adequate curiosity towards learning skill and knowledge.

15. To acquire knowledge of science and technology, develop habit of
solving problems through scientific method, and help develop scientific
attitude for improving the standard of living.

16. To help acquire ideas about sources of information, collection of
information through various media including computer, their use,
processing and preservation.

17. To help the children know and understand about environment, and
motivate them in its development and preservation by making them take
active part in the prevention of pollution of environment.

18. To help the child unfold his/her creativity, sense of beauty through the
study of music, arts and crafts etc.

19. To help in the child develop the desired moral and social qualities like
sense of justice, sense of duty, sense of discipline, good manners,
orientation towards living together etc.

20. To help the learners develop the attitude of making appropriate use of

community and national resources and to be careful of their conservation.




complete individual and a capable citizen and to develop him as eligible

for the next stage of education, (NAPE, 2008).

To make a basjc Education effectjve for the development of a country, it

our primary education,

1.3 Background of Primary Education




and Takhnashila of the present Pakistan. The Moth (Aziz et al,. 2000)
centered Buddha education System was established after the age of
Brahmmanya education (The education which gathered at the age of 5
to 12 in the houses of Gurus staying there permanently as fulltime
participants). The Moths were used as Primary educational institutions.
After that age the Moths were turned into various colleges and
Universities. After the 7t century, many Mosques, Moktab and
Madrashas were founded in this country by the Muslims who came from
different countries for various business and political purposes. Those
religions based educational institutions kept a vital role to spread
religious education. The Mughal emperors took successful initiative to
spread primary education among the rural people. The significance of
primary education was highly time-honored and acknowledged during the
age of Sultani and Mughal era. William Adam articulated in a report in
1835 AD that there were more than 1 lakh primary educational
institutions in the Indian subcontinent (Aziz et al,. 2000). In his report,
William Adam stated that there were two marginal stages in that
educational system such as: 1. The Primary level, 2. The Higher level.
At the primary level there were Moktabs for the Muslims to teach the
holy Quran and Pathshala to educate the Hindus. At the Higher level
there were Madrashas for the Muslims and Tole for the Hindus. In 1844,
Lord Hardinge founded 101 Vernacular schools to extend education
among the rural community people of Bangladesh through the medium of
their mother tongue. But most of those institutions were also abolished
within almost 10 years. The famous education Despatch was published
after the Vernacular age in 1854. The post of the Directors of mass
education was created at that time all over India and thcy were appointed
in every province to supervise the primary educational institutions. Most

of the primary educational institutions were founded at those ages. Then
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the Hunter Commission report was published by I.ord William Hunter in
1882 and recommended to supervise the primary schools under the
District Board, Pouroshova and various non government organizations.
According to the advice of the commission there were founded three
kinds of educational Institutions such as: 1. Primary Schools, 2.
Secondary Schools and 3. Higher English Medium Schools. After the
departure of the British, Bangladesh was recognized as a province of
Pakistan. In 1948, the central government declared primary education
compulsory and free for all in East Pakistan (Bangladesh) according to
the advice of the advisory committee of Fazlur Rahman. Then the
primary education system was restructured from Class Four to Class Five.
But the government of Pakistan was fully incapable of iccomplishing the
objectives and they made no upgradation of that sector. The government
of Pakistan did not implement any appropriate procedures to recover the
primary education sector of this country from 1947 to 1971. After the
Liberation of 1971, the government of new born Bangladesh could have
comprehended the significance of primary education. To formulate the
country free from illiteracy, they took it as their national duty and it was
highly focussed in the Constitution. According to Article 17 of the
Constitution of Bangladesh (1972), the government has been committed
to make the primary schools nationalized as the first step within 1973,
Under the primary education Ordinance of 1973 and the receiving Law of
Primary schools, 36156 schools were recognized as government
institutions and appointed 157742 Teachers in government service.
Through adopting these developmental initiatives the primary education
structure got a modified position as it is at present.

The Primary School (Taking Over) Act, 1974, after the independence
in 1971, the Government issued a ‘Decree of Nationalization’ of all

36,165 primary schools in the country in 1973. Thus the Government
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took the whole responsibility of financing, managing and supervising all
primary schools in the country. The Act of 1974 provided free primary
education all over the country. The teachers of the schools became the

Governments servants.

In order to establish a modern, scientific and effective education system,
Bangladesh government attaches highest priority to the improvement of
oducation sector. With this objective, the government of Bangladesh had
formed several Education commissions and committees since the
independence of the county. These Education Commissions have been
formed at different times by the government for the development of

primary education. (GOB, 1974).

Bangladesh Education Commission Report 1974, popularly known as
Qudrat-e-Khuda Commission, stated that the present system of primary
Education of Five years duration was not suitable to make children
responsible citizens and to develop their integrated personality for five
years is too short a period to awaken the necessary awareness in the
pupils mind about basic knowledge as well as to make them familiar with
the fundamental requirements of an effective education. And as such the
duration of 8 years was essential for attaining the attributes of a good

citizen. (GOB, 1980).

Meanwhile National Education Advisory council for Interim Education

policy 1979, recommended that
i) The duration of primary education should be five years.
ii) Primary education should be universal, compulsory and free.

iii) The local government should be entrusted with the responsible of

primary education. (GOB, 1979).

D- 3¢80
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In 1988 The National Education Commission recommended that

i) The 5 year period of primary education must be universal, free
and compulsory by 1995. Gradually, by 2000, 8 year period primary

education should be introduced.

ii) The primary education curriculum should be prepared in such a
way that the education received by the children might help them in their

present and future life. (GOB,1988)

The Primary Education (Compulsory) Act 1990: The government of
Bangladesh made the five-year primary education program free in all
governments schools and declared education for girls in rural areas free
up to grade eight. The GOB established the ministry for primary and
mass education in 1992, and introduced Female Stipend Program. Food
for Education Program ; and most recently the Education Development
Program (PEDP 1) ,a six-year program beginning in the year 2000 which
aimed to increase access, quality and efficiency in the primary education
sector. As a result, nationwide enrolment rates have sharply increased,
dropout rates have gone down, significant progress has been made in
raising equality of access between different geographic and socio-
economic groups, and the gender gap has literally been removed at the
primary level. Girls have actually overtaken boys in rates of enrolment,

completion, and attendance in primary schools.

Shamsul Haque Commission, 1997, (National Education Policy

Formulation Committee 1997), suggested that
i) The duration of primary education would be 8 years by 2010.

ii) The curriculum at primary and other streams of Education should

be uniform.

iii) Medium of instruction should be Bangla.



Recommendations of the National Education Commission, 2003,

were
i) To ensure that every child shall complete primary Education.
ii) To ensure establishing a primary school for every 1500 people.

iii) Academic hours should be 220 for class-I, 720 for class-II, and
1275 for classes III-V.

iv) Within 8 to 10 years teacher — student ratio should be reduced to
1225,

The review relating to primary Education in different five year plans

is presented below:

The First Five Year Plan (1973 — 1978) and Two Year Plan

(1978 — 1980) suggested that

i) ninety percent of the primary age group boys would be given

access to primary education during the plan as against 76 percent

ift 1973,

ii) Girls’ participation would be accelerated and their enrolment was
to be increased to 55 percent during the plan period as against 40

percent suggested in 1973.

iii) Drop-out rate was to be reduced to 52 percent from 63 percent by
undertaking complementary and non-formal measures such as
well designed educational programs through radio and

television.(GOB, 1973).
The Second Five Year Plan, (1980 — 1985):

The plan gave importance to primary education and allocated 41 percent

of the total allocation of fund for Education. One of the objectives of the




plan was to eliminate illiteracy and make a significant advancement

towards a widespread development of human assets. (GOB,1980).
The Third Five Year Plan (1985 — 1990):

The plan set a target of increasing the enrolment of learners in primary
schools to 11.6 million, which was 70 percent of the total primary school
age population. The devastating floods of 1987 and 1988 caused serious
damage to educational institutions, particularly to the rural primary

schools.

During 1987-90, two major rehabilitation programs were undertaken
covering about 1430 educational institutions, almost all were primary

schools. (GOB, 1985).
The Fourth Five Year Plan, (1990 — 1995):

A separate Primary Education Division (PMED) was set up under the
direct control of Prime Minister for ensuring effective administration and

policy support to primary and mass education.

During the plan period 9398 Ebtedayee Madrashas, 394 NGO primary
schools, 54 primary schools attached to PTIs, 1566 primary schools
attached to secondary schools and 1,628 kindergarten primary schools
were set up. Besides, Food for Education program was introduced to
increase the overall enrolment in the primary schools and reducing the
drop out rates among the poor children during this plan period too. (GOB,
1990)

The Fifth Five Year Plan, (1997 — 2002):

The aim of fifth five year plan was to raise the literacy rate up to 75
percent by the year 2000 and 100% within the next 10 years. To increase
enrolment in primary schools and reduce drop out of students. Food for

Education Program and stipend were introduced. Tuitions were made free
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and text books were supplied free of cost. Simultaneously, a strong social
mobilization was initiated to create awareness among the parents to send

their children to schools.

Establishment of schools in the private sector had also been encouraged.
As a result of all these efforts of the government, enrolment of students at

primary schools had increased significantly.

Education Commission and Five Years Plans of various for government
and non government projects have been undertaken for the upgradation of
primary education. But no follow up study was made to find out how far
these projects and steps have been implemented in the grass root level.
Unfortunately, no monitoring was done why these were not implemented
though we know all these Commissions were formed for the development
of primary education. At present efforts would be made to show these

deficiencies. (GOB, 1997).

According to the National Education Policy-2010, the under mentioned
measures will be taken to start teaching the students of class VI to class

VIII at primary level from the fiscal year 2011-2012.

1) New curriculum, text books and teachers guide books will be
formulated for primary education covering the period from class

to class VIII.

2) Measures will be taken to train up all teachers of primary level
effectively in order to accelerate learning-teaching activities

including education extension.

3) Education administration and management will be restructured as

per necessity.

Number of teachers will be increased and the infrastructural facilities will

be developed in all schools for such restructuring of primary education.
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Following the proper methods education privileges will be ensured for all
children irrespective of gender, socio-economic condition and cast under

the program “ Eight years primary education implementation- 2018”.

Age of admission

1) Existing 6+ children’s admission in class one policy will be

made compulsory.

2) The teachers’ students ratio will be 1: 30. This goal will be
achieved step by step within 2018. (GOB, 2010).

Thus it is found that the different Education Commissions, since the
independence of Bangladesh, have made several recommendations for the
development of Primary Education, but the Educational policy of the

state could not reach any permanent solution to implement the

resolutions.

For example, the duration of primary education as recommended by
Qudrat- e-Khuda Commission report, 1974, should be 8 years where as in
1979, The National Education Advisor Council and the Bangladesh
National Education Commission report, 1988, suggested that it should be
5 year period and must be made universal, compulsory and free of cost by

1995, and by 2000, it should be made eight year period.

The Shamsul Haque Commission, 1997, recommended that it should be
made 8 years duration by 2010. We are now living in 2012 and the 5
years primary education structure still exists. Of course, the present
government has initiated to make it 8 year period within 2018. But ever
since, our children have become guniepig under such a tug of war

regarding the duration of primary education.

Once some recommendations are made, but no sooner had these are

implemented there comes a change in the Government and a different
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commission is made for new recommendations without considering the
previous ones. As a result the status of our primary education still stands

on the place where it stood 40 years ago.

According to the diversity of human civilization, the mobility of socio-
economic development and the renovation of the society there is created a
radical change in the human environment which leads our traditional
society to modern municipality areas. Besides, to fulfill the daily
necessity of modern living style, to meet the demand of the modern
people, to decentralize the administrative power, to meet various official
activity, above all for social and familiar need of the people, there has
developed a new dimension of human surroundings which is treated as
Urban Areas (The age of the Muslim ruler: during 1600 AD to 1757 AD).
On the other hand, the traditional society which is far from the mentioned
modern life facilities and comparatively undeveloped is treated as Rural

arcas.

The present study was undertaken to find out the distinction of Primary
education between the two major areas of the society and to find out the
problems prevailing in the areas. The researcher also tried to find out the
problems that mainly differ in between the two areas as they are
supervised under equal supervision of the Government. The present study
was, therefore undertaken to identify the existing problems and to make

an objective comparison between the two areas.
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1.4 Management of Primary Education

Primary and Mass Education Division (PMED) is the apex body for the
management of primary and non-formal education in the country. It has
four-line Directorates, namely:

(i) ~ Directorate of Primary Education (DPE)

(i)  Directorate of Non-Formal Education (DNFE)

(ii1) National Academy for Primary Education (NAPE)

(iv) Compulsory Primary Education Implementation and Monitoring

Unit (CPEIMU)

Directorate of Primary Education (DPE) is mainly responsible for
implementation of primary education programme and management of its
day to day affairs. It has field offices at the Division, District and
Thana/Upazila levels. Directorate of Non-Formal Education (DNFE)
initiates coordinates and monitors implementation of non-formal
education programmes through the District administration.

National Academy for Primary Education (NAPE) is the apex institution
for training, research, academic supervision and educational management
of primary education in Bangladesh.

Compulsory Primary Education Implementation and Monitoring Unit
(CPEIMU), in addition to other function, administers salary subvention to
registered non-Government primary schools and honorarium to the
teachers of community schools.

The National Curriculum and Text Book Board (NCTB) publishes and
prints the text books of the primary education sector for the students of
class one to five. These books are widely followed in all primary
educational institutions to spread education at the respective level. The

government was decided to take the primary education completion exam
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in 2009 and still it has been running well. The exam is organized into two
parts. Firstly, there has been taken a model test and finally there has been
taken the final completion exam. The exam consists on six subjects and
each subject is assigned 100 marks. Each exam is adopted for 2 hours.
Considering the result of the primary education completion exam there
has been given two categories of scholarships among the students like

talent pool and general grade scholarship.

The National Academy for Primary Education (NAPE) is engaged to
disburse the questions of the exam. The directory committee of the exam
is consisted with the members from district level to upazila level. The
Deputy Commissioner is the chairmen of the committee at the district

level and the Upazila Nirbahi Officer is the chairman at the upazila level.
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1.4 (a) Organizational Structure of Primary Education

MOPME

National Level PMED

[
/ ‘ J’
DPE CPEIMU

----------------------------------------------------------------------------------------------------------------------

District Level DPEO (64) PTI (54)

SN e i 10 0

. UEO URC (481
Upazila Level (495) (481)

___________________________________ s e

SCHOOLS
(78.000)

MOPME- Ministry of Primary and Mass Education.
PMED- Primary and Mass Education Division.
DPE-Directorate of Primary Education
CPEIMU-Compulsory Primary Education Implementation and Monitoring
Unit

NAPE-National Academy for Primary Education
DD Office-Deputy Directors Offices
DPEO-District Primary Education Officer
PTI-Primary Training Institute

UEO-Upazila Education Officer

AUEO- Assistant Upazila Education Officer
URC-Upazila Resource Center.

SOURCE: Primary Education in Bangladesh, DPE, 2003.
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1.4 (b) Primary Education Composition

Because of the completion, knowledge and awareness of parents, primary
schools get well prepared boys and girls at class-I and most of whom are
likely to be 5%, which is below the official age of 6. Taking admission in
the primary school a child is promoted to the next class after passing the
exam. In such a way he or she completes the primary school from 1to V.
With a view to improving the quality of education a combined
curriculum, developed by NCTB has been implemented in the primary
schools. The primary school curriculum consists of 9 subjects: (i) Bangla,
(ii) Mathematics, (iii) English, (iv) Religious Studies (4 types: Islamic
education, Hinduism, Buddhism and Christianism), (V) Environmental
Studies: Science, (Vi) Environmental Studies: Social, (vii) Arts and
Crafts, (viii) Physical Education and (ix) Music. The primary curriculum
developed by NCTB and is implemented in Government Primary Schools
(GPS) and Registered Non-Government Primary Schools (RNGPS) and
the other types of schools, which together accommodate about 87% of the
primary pupil population. (Base line report-PEDPIL, 2006). Since life
expectancy is lower and a child of an average rural household is required
to engage in work early, saving from the unnecessary lengthening of the
period of schooling ‘s desirable. For this purpose before the primary
education at the age of 3-5 “Shishu Sreni” education systems is

developed. Now the primary education system consists of
(1) “Shishu Sreni” school for age 3 to 3.

(2) Primary education schools for age 6" to 10" and class 1 to class V.
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1.4(¢) Primary Education and Local Government

As per the rules of government each Union Parishad should have a
standing committee who will supervise all educational institutions of the
area. But in practice there are no activities of the standing committee. A
few Union parisads have such types of committee. They occasionally
participate in meeting but they usually just okayes the decision of head
master. So to speak there practically has no role of the standing

committee in primary school.

22




1.5 Types of Primary level Institutions in Bangladesh

At present both the government and the non-government primary schools
in our country that are imparting primary education to our children are
classified into the following categories. Such classification is made on the
basis of organizational structure and the management system they
maintain.

Table: 1.1 The category and the number of primary schools

r Ny ITE—
umber o
S1.No. Name of the school category Schools
01 | Government primary school (GPS) 37671
02 | Experimental school (EXP) attached to PTI 54
Registered non-government prima school
03 i = e 19428
(RNGPS)
04 | Community school (COM) 3268

05 | High school attached primary school (H/APS) 1576

Non-registered ~ non-government primary

06 1971
school (NGPS)

07 | Kindergarten (KG) 2477

08 | Ebtedayee Madrasha (EM) 3893
High Madrasha attached, Ebtedayee

09 3574
Madrasha (H/A MAD)

10 | NGO run full primary school (NGO) 170

SOURCE: Primary Education Statistics in Bangladesh-2001, Government
of the People’s Republic of Bangladesh.
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1.6 Recent Scenario in Primary Education Sectors

The most recent condition of the primary schools of Bangladesh is
focused from the following aspects as the function done by the different

organizations and communities:

1.6 (a) Different Institutions Contributing to Primary Education.
1.6 (b) Enrolment Status in Primary Education.

1.6 (¢) Completion Rate of Primary Education.

1.6 (d) Dropout Rate of Primary Age Children.

1.6 (¢) Survival Rate of Primary Age Children.

1.6 (f) Repetition Rates in Different Class.

1.6 (2) Status of Primary School Teachers.

The above factors are briefly described below:

1.6 (a) Different Institutions Contributing to Primary Education

PEDP-II aims at maximizing the enrolment of all primary school age (6-

10 years) children. In essence, 10 types of institutions are providing
primary level education to reach all children in urban and rural areas in
2007. The maximum opportunity is given to government primary schools
with the number of 37672 institutions (46.3%) among a total of 81434.
The second alternative is the Registered Non Government Primary
Schools (RNGPS) which are 20107 (24.7%) in number. Primary sections
of High Madrasahs, Ebtedayee Madrasahs, Community Schools,
Kindergarten, Primary Sections of High Schools, Non-registered Non-
government Primary Schools (NGPS), NGO run Schools, and
Experimental Schools are the rest with numbers of 8920 (11%), 6726
(8.3%), 3186 (3.9%), 2253 (2.8%), 1314 (1.6%), 973 (1.2%), 229 (0.3%),
and 54 (0.1%) respectively (DPE, 2008a).
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1.6 (b) Enrolment Status in Primary Education

Government and different NGOs are providing different types of
incentives to primary school age children in different times to increase
enrolment in primary schools. These incentives include consolidation and
rehabilitation programme, subvention programmes and food for education
programmes. In 2007, the total primary school age population (6-10) was
16514419 from which 16316246 pupils were enrolled in 10 types of
primary-level schools. This means 198173 (1.2%) children remained
disregarded. The overall gross enrolment rate (GER) in the primary
education system was 98.8% (boys 93.4% and girls 104.6%), whereas the
net enrolment rate is 91.1% (boys 87.8% and girls 94.7%) in 2007. This
clearly indicates a narrower gap between gross and net enrolment rates.
However, the national gender gap was in favor of girls by 11.2% (DPE,
2008a).

1.6 (¢) Completion Rate of Primary Education

In 2007, the completion rate was 65%, whereas the GER was about 99%.
About 34% of the children who enrolled themselves in the primary
classes are not completing the five-year primary education course. There
are many reasons for children not to complete the primary level
education. The key reasons for incompletion include the non-friendly
school environment, lack of interactive teaching method, Jack of trained
teachers (particularly in non-government  schools), lack of school
facilities, little support from community, and socio-economic condition
that changed in recent years. At the same time, a UNICEF study reported
30 reasons for drop-out of students from the primary schools. Six, out of
30), reasons were identified by all categories of respondents. These were
(i) financial constraints/poverty, (i) helping parents with household

work/agricultural activity, (iii) earning for family/child labor, (iv) lack of
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child’s interest in study, (v) parents are not allowing children to go for
school/lack of awareness on the part of parents, and (vi) early marriage of

girls (Ahmad and Ahmed, 2000).

1.6 (d) Dropout Rate of Primary Age Children

In 2007 the average dropout rate was more than 10% in each grade except
grade 5. The highest dropout rate for boys was 15.5% in grade 1 and
4.9% in lowest grade 5. The highest dropout rate for girls was in grade 4
(14.1%) and lowest in grade 1 (4.0%). Dropout rates reflect wastage and

inefficiency of the primary education system (DPE, 2008a).

1.6 () Survival Rate of Primary Age Children

Survival rate is the percentage of a pupil cohort that enrolled in the first
grade of primary education in a given school-year and eventually reach
grade 5. It has a particular interest in primary education because the
completion of at least four years of schooling is commonly considered a
pre-requisite for a sustainable level of literacy. The overall survival rate
was 51.9% (boys 48.9% and girls 54.9%) reported by a government
survey in 2007 (DPE, 2008a). However, the survival rate was generally
higher in case of girls. It shows that girls have higher possibilities of

completing the primary cycle compared to boys.

1.6 (f) Repetition Rates in Different Class

Repetition should ideally approach zero percent. High repetition rate
indicates problem of internal efficiency. The national repetition rate was
11.2% in 2007 (DPE, 2008a). Repetition rates for boys were higher than
those for girls which was 10.9% and 11.4% for girls and boys

respectively.
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1.6 (g) Status of Primary School Teachers

Teachers are employed at 10 different categories of primary-level
schools. In 2007, 364494 teachers were working at these different types
of schools, among them about 72% of teachers werc employed in the
government and the registered non-government primary schools (GPS:
50%, RNGPS: 22%). The rest of the teachers (28%) were employed in
the remaining 8 categories of schools. More than 50% of teachers were
female in the government primary schools and the teacher-student ratio in
all types of schools was 1:49 on average, which was higher than the

desired ratio 1:30 (DPE, 2008a).

1.7 Challenges in Primary Education in Bangladesh

Quality teaching-learning is one of the aspects set for the primary
education (Hammond, 1996). Stated that the highest quality teachers,
those most capable of helping their children learn, have deep mastery of
both their subject matter and pedagogy. As a signatory and as a
developing country Bangladesh got the major challenges in front of her to
ensure basic education for all. Getting all the school-age children to
formal educational institutions, ensuring their attendance and
continuation until completion of the course are the challenges for the
quality primary education. Moreover, adequate quality of education
offered, particularly in view of the size of target population and limitation
on resources-financial, human, institutional and organizational are big
questions among educators, especially in the qualitative issues, for our
primary education. So, the following steps should be adopted to ensure

the appropriate education for the young learners:
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1.7 (a) Quality of Education.

1.7 (b) Effective and Attractive Classroom Teaching.

1.7 (¢) Low Learning Achievement.

1.7 (d) Class size and Inadequate Space.

1.7 (e) Shortage of Resources.

1.7 (f) Different Levels of Students in one Classroom.

The above mentioned measures are explained as follows:

1.7 (a) Quality of Education

Quality is a dynamic idea and its exact definitions are not particularly
helpful. It is difficult to set any limit to achieve any quality matter. Some
think quality means excellence, some think quality means effectiveness,
efficiency and equity, and some say quality is that which serves the
purpose and matched with expectations and objectives of any programme.
The question of quality has been raised in every initiative taken
internationally from Jomtian Conference to Dakar Forum. However, a
number of approaches are available to understand the quality of
education. The UNICEF approach recognizes six dimensions of quality
viz., learners, teachers, learning environment, content, processes, and
outcomes founded on the rights of children to survival, protection,

development and participation.

No clear definition of quality of education is available in Bangladesh
context in any of the policy documents like education commission
reports, national plan of action on Education for all and in primary
curriculum of NCTB. However, the documents of quality improvement
projects and programmes of the government (IDEAL, ESTEEM and

PEDP-1I) mentioned a number of activities leading to quality of education
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at primary level. These includes infrastructure development training of
teacher and other staff in the education department, improvement of
teaching-learning ~ approach, ~ school ~ management, community
participation, local level planning, academic supervision of schools,

monitoring of quality levels and so on (DPE, 2003).
Factors Influencing Quality Teaching Learning

Several factors are important in influencing the quality of primary
education in Bangladesh (Rahman, 2008b). Theses factors are listed

below.
i) Punctual and regular attendance of teachers and students.
ii) Professional learning of teachers’ e.g. in-service teacher training.

iii) Prior preparation of the teachers, preparation of lesson plan and

teaching aids.
iv) Effective use of lesson-plan, teaching aids and chalkboard.
v) Interesting, sequential and well organized presentation of the topic.

vi) Learners friendly environment in the class: particularly interesting,

well managed and rapport between teachers and students.

vii) Active, standard-based, participatory, child-centered and relevant
instructional method that facilitate active student learning through

democratic process between teachers and learners.
viii) Elicitation of response from the students.

ix) Teachers’ feedback mechanism: teachers should be skilled in
evaluation and assessment of student learning and providing feedback to

students.

x) Teachers should be skilled enough to diagnose the learning difficulties

of student and provide remedial measure, recognition and reward.
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xi) Proper use of school and class time.

1.7 (b) Effective and Attractive Classroom Teaching

Effective and attractive classroom teaching is considered another
challenge for primary education in Bangladesh. The following aspects

help to make the classroom teaching more effective and attractive.

» Teacher’s friendliness and a good rapport between teachers and

students with maximization of students learning.

» Use of teaching approaches that are student-centered, activity-

based and maximum participation in the learning process.
» Use of teaching aids to make lesson interesting and effective.
» Able to stimulate students towards learning.

» Lively and joyful interaction betweens peers leading to the

achievement of the learning objectives.

» Teachers take care of individual needs and learning style of the

learner and provide.
» Appropriate feedback in terms of recognition and reward.

» Assessment of student’s performance during the lesson and taking

remedial measures.

1.7 (¢) Low Learning Achievements

Low learning achievement is one of the leading problems in basic
education in Bangladesh (Ahmed and Nath, 2003/4, PSPMP, 2001). Most
students leave grade five without achieving the minimum basic skills in
numeric and literacy. Teaching and learning process and school climate
are the factors most strongly related to students’ achievement. In most
cases, rural schools have lower levels of achievements than the urban

schools in all subjects in primary schools.
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1.7 (d) Class size and Inadequate Space

education, Students have to sit in a crowded condition in the classroom
making it incompatible with teaching and learning. A large proportion of

GPS (84%) and RNGPS (97%) run on a double-shift staggered system as

the double shift staggered system in schools (i.e., assuming the
classrooms are used only once in a day) more classrooms need to be
constructed to enable schools to run on a single shift svstem. This would
have a positive impact on quality of the teaching and learning process

through increased contact-hours.

1.7 (e) Shortage of Resources

Shortage of resources is a big problem and it does work as constraint for
proper implementing of any kind of improvement programme like
subject-based training in primary schools in Bangladesh. These resources
include human, learning and financia] (Ahmed and Ahmad, 2008). The
current number and adequacy of teachers in the primary sector are a
question for the quality teaching learning. In most cases, teachers have to
work all day long in the classroom without any break. At the same time

there it is reported by almost all stakeholders about thejr background and

31




development for quality teaching. There is also a question for the
availability and use of learning resources in classrooms for effective
teaching-learning process. In some cases, teachers do not know the proper
use of some teaching aids and in most cases the learning aids are left
untouched and remained covered with dust. Moreover, few financial
resources are available as budgetary provision. Schools have very little
funds available to be used for essential expenses related to its activities

toward quality primary education.

1.7 (f) Different Levels of Students in one Classroom

Children with special needs from the inclusive education perspective may
come from one or more of the groups of children having physical
disabilities, children from religious minorities, tribal children, socially
disadvantaged or vulnerable children. Teachers have to know different
techniques of teaching and the learning outcomes of these verities of

students in one classroom.

1.8 Problems Related to Primary Education

Primary education in our country is beset with numerous problems a lot
of which have been studied and discussed in the above section. But no
comparison of these problems between the urban and rural areas has not
been dealt with in any detail. The present study has tried to depict a brief
picture. It has dealt with the following five categories problems in the

rural and urban areas.

1.8 (a) Academic Problems: Academic problems refer to the problems

related to academic affairs of primary education sector. It includes lack of
qualified teachers, irregular attendance of students, lack of necessary

teaching aids, frequent change of textbooks, dearth of sufficient co-

curricular activities, sub-standard education, huge number of classes,
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teaching students without considering their level, hign rate of teacher-
students ratio, limited time schedule for completion of syllabi etc.

1.8 (b) Administrative Problems: Administrative problems relate to

administration of the authorities concerned. In general it deals with lack
of proper administration for smooth running of the primary schools. The
problems are related to lack of co-ordination in monitoring, negative
impact of kindergarten schools on the catchments area, irregular home
visit, burden of extra curricular responsibilities, lack of necessary
manpower, irrelevant interference, lengthy process of teachers’
recruitment, discriminative financial allocation. lack of punctuality of
influential teachers, undue political influence, shortage of teachers during
maternity leave for female teachers or during C-in-Ed training, lack of
standard training, primary criteria for sanctioning maternity leave. lack
of co-operation and sincerity of government officials, harassing teachers
of freedom-fighter categories, students trend to change schools
frequently.

1.8 (¢) Environmental Problems: There are two types of environment

here-one is the physical environment surrounding the school and the other
is the social environment within and outside the school. Problems related
to these two types of environments are included in this category. These
includes Lack of recreational facilities, shortage of failities to flourish
student’s innate potentialities, lack of sports goods, unattractive exterior
infrastructure, lack of pure drinking water, lack of toilet and sweepers,
stalking and early marriage of girls students, school campus without
boundary walls, lack of wash rooms, influence of VCD and dish
programme, noise pollution, improper sitting arrangement, lack of proper
supply of electricity, unhygienic school environment. lack of childcare

centre, evil influence of land donors.
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1.8 (d) Psycho-social Problems: This category of problems is related to

the psychology and social interaction of people who are directly or
indirectly involved and associated with primary education. Problems in
this category include discrimination of quota system for scholarship,
discrimination in qualification between male and female teachers,
television programme during school hour, dearth of guardian’s co-
operation, negative attitude of the community towards female education,
lack of solvency awareness and education among students guardians, lack
of competition among students, guardians aversion to playing positive
role, mental pressure on teachers for the male practice or primary
education officials, students inferiority complex esteeming from dearth of
M.L.SS. under age students, discriminative distribution of upabritti
(stipend), administrative complexities.

1.8 (e) Socio-economic Problems: Problems related to the society and

economic condition of people living in the area where the primary
schools are situated are considered as socio-economic problems. These
include lack of free tiffin, lack of necessary financial allotment, students’
involvement in income generating activities, lack of financial support
from local rich people, no rationing system, lack of promotion system of
the teachers, inferiority complex, low salary, long distance between
teachers’ home and school etc.

1.9 Significance of the Study

Although on theoretical assumption the problems relating to primary
education appear to be common in both the rural and the urban areas yet
in actual practice there are marked differences between the two. As
mentioned earlier in this chapter (1.6.a, page-23) present primary
education is imparted in different government and non government

primary schools, NGO run schools, Kindergarten primary schools,
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English medium schools etc, in both rural and the urban areas. The
curricula and the methods of teaching are different in different
institutions. As a result different children groups are built up with
different background of primary education. In most cases primary schools
are situated in the remote village areas which are usually deprived of
modern amenities of life. But one common fact is that most children in
both urban and rural primary schools come from ill fed, ill housed,
illiterate or half literate low income based families (Ahmad and Ahmed,
2006). As a result they suffer from malnutrition, ill health and lack of
conscious awareness about the aims and objectives of education.
Guardians are unconcerned; the teaching staffs having little or no
accountability in the absence of proper administrative supervision and
monitoring, pay little attention to an all-round development of the
children as well as to their academic problems and drop outs. (The
researcher had been a teacher in the government primary schools for two
years (1998-1999). During that time it was observed from personal

experience that the primary schools are beset with these problems.)

Together with these other factors like financial restraint, guardians
unconsciousness about children’s problems, lack of co-operation from the
SMC, lack of teaching aids, lack of proper guidance at home and lack of
helpful physical and psycho-social environment the primary schools can
not render effective services to improve the quality of education in the

rural areas.

Analyzing the condition of primary education sector the pre and post
stages of liberation it is worth mentionable that there have been existing
two traditional patterns of leading life in the society highlighted as rural
and urban areas. From the primitive stages of civilization the concept of

these two areas still exists in our local government policies.
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There have been initiated different important measures for the nation
wide development of primary education but very few special efforts were
made to promote rural areas as well as its education sector to meet the
socio-economic demands and other psycho-social needs. The distinction
and the differences between the rural and the urban educational
institutions have been becoming complicated day by day .Still the
conditions remain at the age of its beginning of this primitive foundation

SO to say.

Of course, various strong and time-bound measures were taken up for a
total fundamental development of national education structure during the
reign of different political governments that played a vital role in the
whole atmosphere. Such efforts kept a successive functioning with an
overall development but with no effective role for any definite
development of primary education system for rural schools to bring then
at per with those of urban areas. As a result the following of
developmental initiative so far tried could produce very little results to

redress the imbalance between the urban and rural primary education.

It is not denying a fact that the most effective stakeholders of a nation is
its low income based mass people the vast majority of which live in rural
areas. No expected development of a nation can be achieved unless they
are properly educated at the very early stages of their life. Such education
should made problem free so that all will have their easv access to it. It is
for this reason that the present study plan was chalked out to identify the
nature and types of the problems of primary education so that possible

measures might be suggested to eradicate them.

Therefore it is believed that the findings of the study will contribute a lot
to the planning, policy making and chalking out appropriate programmes

to implement the measures to be taken by the concerned authorities to
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make primary education problem free and to fuifill its aims and

objectives in the following ways:

1) Since the data are collected from people directly and indirectly
involved in or associated with the issue the findings will help provide
information about the actual nature and types of problems related to

primary education in both the rural and the urban areas.

2) Comparisons of problems between two areas will show
similarities and differences between them as well as their acuteness. This
will help the planners, the policy makers to prepare appropriate planes
and chalk out feasible programmes to redress the problems in both the

areas.

3) It will help the teacher, the guardians and the authorities
concerned to view this sector of primary education from a new
perspective and to develop a congenial atmosphere among themselves to

make class room teaching-learning process more effective.

4)And above all the findings will help inspire other interested
quarts to conduct broader researches on the short comings and
weaknesses of this research to further the knowledge on the issue for
better treatment. And here in all these lies the theoretical and practical

importance of the study.
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CHAPTER: 11
LITERATURE REVIEW

The purpose of this chapter is to provide an overview of the main

findings of important empirical studies relating to the problems of
Primary education. A few research works, articles, reports and books

related to primary education are briefly reviewed here.

Haq (1970) conducted a research project on the education in East
Pakistan where he studied the problems of drop outs from class I to X in
East Pakistan. It has been found that most of the dropout students came
from large member families. Most of the school leaving children helped
their family members for family work or as earning member for earning
money. The study only identified the cause of dropouts from primary
school. Their finding of leaving school were burdened with many books,
some hard subjects which seem difficult for the students to understand,
over number of students in the class room, absence of teachers, financial
problem, want of books, want of exercise books, pencil, cloth and
uniform, helping family member for work, the inability of the parents to
express their problem to teacher, teachers of the schools were not
interested to talk with the parents about the absence of children from
school. But the study did not find out any area wise problem or any

faculty oriented issues which the present study has tried to find out.

Haq (1977) conducted a survey on primary schools and evaluation of
primary schools, agriculture programme in Bangladesh and discussed the
problem in education from class I to V. He found that percentages of
dropout boys and girls from class I were 16% and 17% respectively,
percentages of dropout of boys and girls from class II were 14% and 15%
respectively, percentages of dropout of boys and girls from class III were

13% and 14% respectively, percentages of dropout of boys and girls from




class IV were 13% and 14% respectively, percentages of dropout of boys
and girls from class V were 12% and 15% respectively. Their findings
showed that dropout rate was higher at class one. It also showed that
dropout rate was higher in villages than in towns. Data showed that
dropout rate was higher for girls than for boys. At town area dropout rate
was relatively the same for both boys and girls. And average dropout rate
from class 1 to V was 15%. This study describes only percentages of
dropout at different classes and did not indicate any overall overview for
the two separate areas like Urban and Rural which the proposed study

tries to focus.

BANBEIS (1980) reported that the total number of primary schools was
43634. Total number of teachers at primary schools was 186144 and
students were 8227950. Number of school going aged children was 1. 13,
72,000 and school going children was 82, 27,950 and rest of 33, 83,050
never went to school. On an average, 71% Children went to school and
299 never went to school. Among the 79% children who went to school
all could not complete primary education. Most of them left the school at
different stages. It mentions the causes of leaving school. The causes
include unfavorable family environment such as illiteracy and poverty,
lack of interested to go to school, financial problem, relatively poor
number of teachers, excessive pressure on class I and II, different types of
social obstacles against girl’s education etc. The study did not investigate
the overall problems of primary education sector at any recognized area.
It is a statistical survey only the objectives of which are totally different

from those of the present study.
BANBEIS (2001) focussed that education system shares the goals and
objectives of the broader national system and performs certain specific

functions. Bangladesh runs one of the biggest primary education




administration in the world. Development of primary education poses a
daunting challenge because of inaccessibility and resource constraint.
Despite these constraints Bangladesh has achieved remarkable success in
the field of literacy and primary education. The adult literacy rate (15
years and above) is estimated 68%. The rate was 35% in 1991. It has
taken decades to arrive at this level of literacy. The Government has
taken up programmes for rapid expansion of primary education. The
goals for the project period (2003-2008) are: to ensure that the rate of net
enrolment in the schools reaches 100% of the eligible children, to ensure
that 85% of the enrolled children complete the primar; education cycle,
to ensure effective methods of teaching in the classroom and increase
contact hour, to revise curricula and produce compatible education
materials, to ensure supervision of school management and classroom
teaching, to strengthen monitoring and evaluation of performance in
every aspect, to develop skills of the concerned people of primary
education, to strengthen research activities at national level, to establish a
moral code of conduct, besides, the following strategies have been taken
to ensure quality education, decentralization of the management of
primary education, initiation of child-centered teaching methods,
initiation of appropriate education system for the disabled and the
retarded, integration of primary education of the NGOs, introduction of
an independent stream of education for the children outside the schools.
Hopefully these steps, some of which have already been undertaken and
the rest which are in the process of implementation will bring about
positive results towards achieving the objectives mentioned above. The
study described broadly about the policy and administrative functions
adopted in primary education sector but did not try to find out the hidden

problems of that sector which the proposed study will focus.
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BANBEIS (2005) stated at the ‘Report on primary education in
Bangladesh: Challenges and successes’ that the education system of
Bangladesh is comprised of four separate systems: Government run
schools, private schools, Madrashas (Islamic religious schools), and
schools run by Non Governmental Organizations (NCOs). Government
schools support the vast majority of Bangladesh’s students. According to
the Education Watch Survey 2001, access to and quality of education has
been increasing steadily since the early 90s. Enrolment rates and gender
equity has increased, especially since 1999; dropout rates have declined
and more students are completing the entire five years primary education
programme; management committees have been implemented in most
schools. The Bangladesh Government has not been fully responsible for
the improvement and there are still areas of the country with little or no
access to public schooling. It has not been focusing other important
aspects of education, such as teachers’ quality, location of schools,
relevance of materials taught, class size and management and supervision
of schools. With the above situation, the findings are as follows: many
villages and rural areas continue to lack formal education institutions.
Forty five percent (45%) of villages have only a 50% education rate.
Children from low socio-economic families and children with uneducated
parents are 24% less likely to receive education than other children from
wealthier families and who have educated parents. This number increased
between 1998 and 2001. Education opportunities for children in urban
slums and children from ethnic minorities who do not speak Bengali as
first language have decreased. The study discussed abcut various pattern
of primary schools and their internal administrative problems whereas the

proposed study has tried to draw a comparative picture of problems of the

two definite areas.
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MOPME (2006) A basis for monitoring the progress of various inputs
being provided through the second primary education development
Programme (PEDP-II) under the Ministry of Primary and Mass Education
(MOPME). The findings show that the MOPME is the largest provider of
formal primary education in Bangladesh with satisfactory level of
participation (gross and net intakes of 100% and 95% and gross and net
enrolment rates of 94% and 87% respectively) with almost no gender
disparity. However, the survey shows a somewhat dissatisfactory level of
systematic efficiency and wastage, which is evident from a repetition rate
of 11% on over all bases, 54% survival to grade and a co-efficient of
efficiency of 61% only. These figures show a downward trend as well
when compared to previously published statistics on primary education in
Bangladesh. Base line data show that the class rooms are overcrowded,
provision of separate and hygienic toilets for boys and girls are
inadequate, high percentage of non-working tube-wells and among those
in working condition only 55% schools have access to arsenic free safe
drinking water, and inappropriate provision of training to teachers and
head teachers. This research could not include all possible problems such
as pupil-teacher ratio of 54:1, Pupil absenteeism of 23%, an average class
size of 68, and 90% of schools running double shift. In addition 28%
teachers working in schools are untrained and suggested in-depth studies
about these factors. The study discussed about the education policy and
different curriculum implemented on primary education sector. It did dot
identify any major problem of the said sector for an overall development

which the proposed study try to state.

Ray (2007) stated that the quality of primary education can be
significantly reinforced through community participation. To increase

enrolment and to improve quality education, the community can play an
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important role. So, the present study will find out the way of
implementing the quality education in the following aspect: Identify and
address problems around the school. Ensure that children come to school
ready to learn, contributing to the development of more appropriate,
relevant, curriculum and learning materials that meet children’s needs,
promoting education for marginalized groups, for example working
children or children from religious or ethnic minorities, creating a nourish
school-community partnerships. Supporting democracy, accountability
and sustainability within the school and surrounding environment. The
researcher found out the following findings completing her research
study: First, the quality education attempts to point out the roles of
parents and community for schooling Second, it examines the relation
ships of schools with parents and community through different programs.
It shows that the social constructions of identity and differences,
particularly ethnicity, race, gender and cultural identities and other
differences, such as social class, working status, languages and religious
beliefs and traditions which influence the participation of parents
community schools. Finally, it demonstrates how the community
responds in Primary edﬁcation systems whereas the proposed study will

try to find out the problems of that sector at a glance.

Hussain (2008) stated that there is no doubt that primary education has
precedence over everything else in the matter of development. It must be
understood that development is not the prerogative of some people
belonging to a group or to a location. Development does not mean a
situation in which some eat and live well. The rich and the wealthy do not
represent a society in which the majority is poor. Primary education
existed rather strongly years before the arrival of the English in this

country. We have not been able to bring the whole country within the fold




of primary education for years, which was our due. It was owing to our
ignorance and lack of foresight and more owing to the system of
education which was fraught with evils, As English was compulsory and
the medium of instruction very few learners were able complete their
course successfully. We cannot think of primary education without
English. This idea on our part has pushed our basic education backward
instead of forward, which is the goal of education. Half of our primary
children end up their career and say good-bye to English soon after their
primary education. The article discussed some of the important issues of
our primary education in some detail. Indeed this is most important area
of our education as it concerns every citizens of the country.
Unfortunately, primary education has suffered great negligence over the
years, and it still continues. Changes and improvements have been
brought about in recent days. But much remains to be done. We must
address ourselves seriously to the issues and problems of primary
education. We must ensure access to primary education to every child if
we want real development of the country which will pave the way
towards a much more better life and more decent living than what our
people are having now. Otherwise the plans that are in progress in this

area will be no more than pious hopes.

Ray’s (2008) article has compared and contrasted the contents and
teaching-learning processes between the New South Wales, Australian
‘Human Society and its Environment’ and the Bangladeshi ‘Environment
studies (Social Studies)’ that are taught in primary stage. It displays that
considering socio-economic conditions, both syllabus contents were
identified and specified in respect of the students and their social needs.
The content structure, shape, and presentation of the content of the

‘Human Society and its Environment’ and ‘Environment Studies (Social
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Studies)’ syllabus are similar but not the same. The article indicates that
the main causes of this area that the socio-economic and social needs are
not the same in the two countries, because Bangladesh is a developing
country and Australia is an industrial country. So, the objective of the
present study is to find out the similarities and differences of problems
between the two areas and explore the ways to make them equal in
standard. The analytical concept of the study was to found out the
following findings to make the two countries come up with equal
standard. Firstly, [GASAR model can be followed by the teacher to teach
students. Secondly, Environment Studies (Social Studies) syllabus should
be revised. Finally, use of modern teaching aids should be increased in
the Environment Studies (Social Studies) classrooms. The study tried to
find out the similarities and differences between Bangladesh and foreign

education but did not focus on the practical problems of the sector.

Sultana and Nahar (2008) undertook an study to explore the present status
of English language learning of the students of class I-V, to compare the
achievement (based on test score) of boys and girls of primary school
about English language learning and compare the achievement (based on
test score) of students of urban and rural area. This study evaluated one
thousand students (class I to V) through a class wise comprehensive test
both in rural and urban area. The key finding revealed that the existing
situation of English language learning of the students at primary level
was not satisfactory. The major findings of the study indicated that: in
case of English language learning students of rural area are weaker than
the students of urban area in class I-V, both in rural and urban area less
than 50% students got 50% marks, in most cases girls are weaker than the
boys in English language learning. Only in class-1, the girls are better

than the boys in English language learning considering their average



marks. The study only focussed that the students at the primary level did

not acquire the expected level of English language.

NAPE (2009) stated that several factors are important in influencing the
quality of primary education in Bangladesh. These factors include
Punctual and regular attendance of teachers to training, professional
learning of teachers’ e.g. in-service teacher training, prior preparation of
the teachers, preparation of lesson plan and teaching aids, effective use of
lesson-plan, teaching aids and chalkboard, interesting, sequential and well
organized presentation of the topic, learner’s friendly environment in the
class: particularly interesting, well managed and report between teachers
and students, active, standard-based participatory, child-centered and
relevant instructional method that facilitate active student learning
through democratic process between teachers and learners, elicitation of
response from the students. Teacher’s feedback mechanism: teachers
should be skilled in evaluation and assessment of student learning and
providing feedback to students, Teachers should be skilled enough to
diagnose the learning difficulties of student and provide remedial
measure, recognition and reward; proper use of school and class time,
quality teaching-learning includes quality process ana quality outcomes
or product. The study only focused the way of improving and ensuring
quality primary education but the present study is devoted to find out the

underlying problems behind this.

Kalam and Halim (2009) stated in their report that the National
Education Policy (NEP), 2000, considered the need for a well-designed
school preparedness education programme for the majority of the first
generation learners (5+ children) who live in the poor environment that
lacks prerequisites for academic activities the schools demand from

children. So, the objectives were indicated as one year school
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preparedness programme, the NPA suggested pre-primary education of
one year duration in selected primary schools and to cover all the schools
by phases. Six-month school preparedness programme it suggested
another option- a six month preparatory education before class I which
can be upgraded to one year long course in future. It further suggested
public participation in financing and managing pre-primary education
program in the country. National Plan of Action has suggested a national
Early Childhood Education (ECE) programme for 4-5 years old children.
Cost estimates for introducing one year long baby class education for 9
million children in a phased manner by 2015 have also been
implemented. There is a common picture in the primary schools all over
the country that an unofficial baby class existing there, children of pre-
school age younger siblings of the upper class children daily attended a
class known as infant / baby class and receive formal instruction in letters
and numbers. The Government could not yet take any concrete decision
to recognize this class. Various conventions, declaration, education
commission, education policies have given emphasis on ECE and set
target for expanding and improving comprehensive ECE for all children.
In this context Government of Bangladesh is committed to ECE
programme for physical, cognitive, linguistic, mental and social
development through introducing early childhood education. The study
gave a brief description on the policy adopted at primary education sector
but did not deal with the problems of that sector which the present study

try to explore.

Study of Roy. et al. (2009) aimed to asses’ competency based learning
achievement of the students of three types of BRAC schools and to
explore the causes behind differential performances of the students of

these schools. There are two parts in the findings. The first part presents
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the learning achievement of the students of three types of schools to
asses’ differential performance among the schools, if any .The Second
part explores the reasons behind this differential performance. The study
was based on only the BRAC schools but the present study stands for the

government primary schools in two definite areas.

Islam(2010) expressed that specialist will have expertise and experience
in providing equitable access to schooling for primary age children with
special needs, and for community participation and mobilization. He / she
will be located in the district primary education office with specific duty
to help implement all PEDP-II activities and for reviewing progress,
report writing, data collection, data preservation and analysis on inclusive
education. SLIP / UPEP, early child hood education and innovation grant
in co-operation with DPEO. He has to be the enabler, moderator, resource
linker, facilitator and mobilizer of development process at the District
level to enable the District / Upazilla to function on a school-based
management approach. In the hierarchy of levels of expertise and
experience this ‘Technical Expert’ could be considered as the ‘Hands on
consultants / facilitators’ of development and facilitative process for
inclusive education UPEP, SLIP and other PEDP-II activities. The
findings and the message of Inception Report on the quality of Primary
education in Sherpur raise the following issues: Accountability at thana
/Upazila level, Classrooms not private tutors’ homes, Popular campaign
beyond rhetoric, Public-private partnership (PPP), Gender not in quantity
only but also quality, Investment towards mainstreaming Madrashs
education, Delegation of Authority, opening new windows and strong
local commitment, Additional allocation for poverty stricken schools,
Rescheduling of summer and winter vacations, Training from Instruction

mood to sharing moods. In the study, Mr. Islam tried to find out only the
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‘ternal academic and administrative problems of primary education
sector in Sherpur but the proposed study try to find out the problems of

that sector in five fundamental aspect.

2.1 Objectives of the Study

The preceding review of literature reveals that only a few numbers of
surveys have been conducted by different organizations and different
researchers to investigate the problems of primary education in
Bangladesh. But these studies cannot be considered objective studies.
Moreover, most of these studies have been conducted to find out the drop
out rate and to identify the causes of such drop out. Haq (1970) found
that the drop out students came from large families. The study identified
want of classroom, absence of teacher, poverty and lack of teaching
materials and inability of the parents to €Xpress their problems to teacher
otc as the causes of such drop out. Haq (1977) in a survey of primary
school found that percentage of drop out boys was 16% and for girls was
17% at class | the average drop out rate at classes one to five was 15%.
The investigator also reported that drop out rate was higher in villages
than in town.

However, the study describes only percentages of drop out at different
classes and did not indicate any overall data /picture for rural and urban
areas. BANBEIS (1980) in their survey report mentions different causes
of leaving school including unfavorable family environment such as
illiteracy and poverty, lack of interest to go to school, financial problem,
relatively poor number of teacher, excessive pressure on classes I and V
and different types of social obstacles against girl’s education. Islam
(2010) in his study tried to identify, the internal academic and
administrative problems of primary schools of Sherpur district. But this is

not sufficient to understand the real problems of primary education sector
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of the country .The present investigator feels that in order to improve the
quality of primary education there is a need to conduct an extensive
research to identify different problems such as academic, administrative,
environmental, socio-economic and psycho-social ones that exist in
primary education sector in the country. Hence, the present investigator
intends to conduct an extensive study to identify the nature and types of
problems of primary education existing in rural and urban areas. The
broad objectives of the study are to identify the problems of primary
education as a function of regional disparity between rural and urban
area. Specific objectives of the study may be stated as follows:
a) To identify the academic, administrative, environmental,
psycho-social and socio-economic problems in primary education sector.
b) To establish a comparative analysis of the problems of primary

education in rural and urban areas.
While the general purpose of the study was to identify the acuteness of
the academic, the administrative, the environmental, the psychosocial and
the socio-economic problems, following five specific hypotheses were
formulated:

H1) The academic problems of primary education are significantly
more acute in rural area than in urban area.

H2) The administrative Problems of the primary education sector are
significantly more acute in the rural area than in the urban area.

H3) Acuteness of environmental problems of primary education
sector is significantly greater in rural area than in urban area.

H4) Psycho-social problems of primary education sector are more
acute in rural area than in urban area.

H5) Socio-economic problems of primary education sector are more

acute in rural area than in urban area.
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CHAPTER: I1I

METHODOLOGY
3.1 Design of the Study

The study was designed to identify the problems of primary education in
urban and rural areas of Sherpur district under Dhaka Division. A
questionnaire with 100 items related to problems was developed and
administered on a sample of 400 respondents to collect data. Five
dimensions of problems such as academic, administrative, environmental,
psycho-social and socio-economic were considered separately in the
study and comparisons were made between the two areas on each of the
dimensions. The whole study was completed in two phases. The first
phase includes the preparation of questionnaire on different categories of
problems selection of the statements by determining their DP
(discriminative power) through a pilot study on a small sample of 100
respondents. The second phase contains large scale data collection on a
larger sample from both urban and rural areas, data processing and data
analyses through appropriate statistical techniques as and where

necessary.

3.2 Area of the Study

The study area encompasses the urban and the rural areas of Sherpur
district under Dhaka Division. Sherpur zila was formerly a sub-division
of Jamalpur district. It was upgraded as a full fledged District on
February 22, 1984. It is surrounded by India on the north, by
Mymensingh district on the east, and by Jamalpur district on the west and
the south. Here the Paurashava area of the sadar Upazila has been
considered as the urban area. The total area of sadar Upazila of Sherpur

district is about 360 square kilometer. The total population of the sadar
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Upazila of Sherpur district is about 4, 49,798 out of which 1, 11,191
people live in the Paurashava area. The literacy rate of Sherpur sadar
Upazila as a whole is 30.32%, but in the Paurashava area it is 51.24%.
The density of population per square kilometer is 1249 in the Upazila.
The number of total Government primary schools in the Upazila is 119
among which only 21 Government primary schools are located in the
Paurashava area. Sherpur Paurashava area is ensured with all kinds of
modern life facilities which remain only in the urban area of this Upazila.

(Populations Census- 2001, Sherpur zila).

Jhenaigati Upazila ranks 4" with respect to the area in Sherpur zila and it
came into existence on the 15" July, 1975. The Upazila occupies an area
of 231 square kilometer. Jhenaigati Upazila headquate=s is considered as
the urban area of the Upazila. Rest of the area is treated as rural area of
Jhenaigati Upazila. The total population of the Jhenaigati Upazila is about
1, 55, 067 but 1, 49, 471 persons live in only rural areas and the density
of population is 671 per square kilometer. Total literacy rate of Jhenaigati
Upazila is 33.44% but rural literacy rate of Jhenaigati upazila is 32.46%.
There are 44 government primary schools in the Upazila but 37
government primary schools are situated in remote area. The remote area
is deprived of modern life facilities like infrastructural, communication,
socio-economic, socio-cultural and socio-environmental opportunities
(Population Census-2001, Sherpur zila). Sherpur sadar Upazila
(Paurashava area) is the urban area and the remote area of Jhenaigati
Upazila has been selected as the rural area of the study. For the study 10
urban schools in the six wards in the municipal area and 15 rural schools
were selected from three unions in the Jhenaigati Upazila. The teacher

students ratio is still very high (1:50) in Sherpur district (Islam, 2010)



which is a barrier to provide quality education to the learners. For this

reason, the researcher has selected these areas for study.

3.3 Measuring Instruments

Selection of measuring instrument is a difficult job. It depends on several
factors. Firstly, objective of the study is the basic consideration for
instrument selection. Secondly, the samples used in the study may be the
determining factor that the investigator might take into account. Thirdly,
the amount of time at the investigator’s disposal should get priority in
selecting measuring instruments. Fourthly, personal competence of the
investigator and ethical consideration for using the sca!z may account for
selecting a particular type of measuring instrument. Lastly, the accuracy
for scoring data, the feasibility of using appropriate statistical techniques
and the interpretation of results may influence the selection of an
instrument in a psychological study. In view of the above considerations,
a questionnaire was developed by the fellow researcher for measuring the

problems and it was used for data collection in the present investigation.

3.4 Construction of the Questionnaire

1) Item pool: In order to select items for the questionnaire the
researcher made a preliminary consultation with some people who are
directly or indirectly involved in and associated with primary education at
the field level. These include the teachers of the government primary
schools, the guardians of the children, the members of the school
managing committee (SMC), some education officers and a few members
of the civil society. Each of these people was asked to list some general
problems of primary education they actually observe in their locality.
Having collected such lists of problems from them the researcher sorted
out each problem and avoided repetition. Then she prepared one

statement for each problem. Each statement was provided with an
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arbitrarily weighted 5-point scale (Likert Form) ranging from 1to 5 with
corresponding value of very low, low, moderate, high and very high
agreement. In this way as many as 119 statements were prepared for the
questionnaire. The questionnaire was prepared both in Bangla and

English version at the same time.

11) Pilot study for item selection /analysis: Then a pilot study
was conducted with this questionnaire on a sample of 100 respondents.
Among them 60% were from among the teachers of government primary
schools, 10% from education officers, 10% from guardians, 10% SMC
and 10% from civil society. The questionnaire was supplied to each of the
respondents with the instruction as to how to fill it up. They were asked
to read each statement very carefully and then to mark any one of the
scale point which deems fit to him/her for each statement. They were
asked to mark each statement and not to leave any. In this way data were

collected from 100 respondents of the above categories.

111) Determining D P of the items: After data collection the D P
(Goode and Hutt; 1952) for each item was determined. The method
involved the process of identifying a statement which consistently
separated those who scored high from those who scored low on the
problem to be measured. This kind of item analysis was used as a
technique different from correlation technique. Here each item was
subjected to a measurement of its ability to separate the “highs” from the

“Lows”. This is called the D P of an item.

To determine the D P the marked scale points for the arbitrarily weighted
items for each subject were summed up and the total scores for all the
subjects were arranged in order from the highest to the lowest. The 1*' and

4" quartiles of these scores were then calculated. Those subjects scoring
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above QI and those scoring below Q3 were sorted out. The range above

the upper and below the lower quartile was then compared.

In doing so, the scores for each individual which fell above QI were
totalled for all the items and then averaged out. Similarly scores for each
individual which fell below Q3 were totalled for all the items and
then averaged out. The two means of the scores one for the uppermost
quartile group and the other for lowermost quartile group were obtained.
For selecting any item these two means were then compared for each
item. The difference between the means obtained by this method is
known as the Discriminative Power (D P). An item with a high D P was
selected for the questionnaire. It was safer to use quite as many items as
possible should reach a D P of 1.00 and a few, if any, should be dropped
below 0.50 (Goode and Hutt, 1952,P-276). The same system has been
followed here. In the present study the D P for each item (statement) of

the questionnaire is shown below:

Table 3.1: The DP of the items prepared.

ITN HT LT HA-LA DP
1 85 60 3.40-2.40 1.00
2 64 56 2.56-2.40 0.32%
3 76 69 3.04-2.76 0.28*
4 56 50 2.24-2.00 0.24%*
5 63 51 2.52-2.04 _ 0.48*
6 100 76 4.00-3.40 0.96
i 68 63 2.72-2.52 0.20%
8 90 67 3.60-2.68 0.92
9 93 73 3.72-2.92 0.80
10 90 66 3.60-2.64 0.96
11 116 99 4.64-3.96 0.68
12 113 94 4.52-3.76 0.76
13 109 79 4.36-3.16 1.20
14 97 94 3.88-2.96 0.92
15 108 88 4.32-3.52 0.80
16 104 80 4.16-3.20 0.96
17 102 77 4.08-3.08 1.00
18 95 76 3.80-3.04 0.76
19 117 91 4.68-3.64 1.04

20 113 84 4.52-3.36 1.16
21 117 101 4.68-4.04 0.64
22 112 78 4.48-3.12 1.36
23 106 78 4.24-3.12 1.12
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ITN HT LT HA-LA DP
24 111 81 4.44-3.24 1.20
25 113 96 4.52-3.84 0.68
26 101 76 4.04-3.04 1.00
27 85 70 3.40-2.80 0.60
28 95 67 3.80-2.68 1.12
29 66 59 2.64-2.36 0.28*
30 106 62 4.24-2.48 1.76
31 113 99 4.52-3.96 0.56
32 106 82 4.24-3.28 0.96
33 105 81 4.20-3.24 0.96
34 111 88 4.44-3.52 0.92
35 80 59 3.20-2.36 0.84
36 105 75 4.20-3.00 1.20
37 106 99 4.24-3.96 0.28*
38 117 100 4.68-4.00 0.68
39 102 79 4.08-3.16 0.92
40 81 56 3.24-2.24 1.00
41 76 60 3.04-2.40 0.64
42 112 91 4.48-3.64 0.84
43 107 73 4.28-2.92 1.36
44 120 89 4.80-3.56 1.24
45 105 70 4.20-2.80 1.40
46 107 76 4.28-3.04 1.24
47 107 87 4.28-3.48 0.80
48 100 75 4.00-3.00 1.00
49 98 77 3.92-3.08 0.84
50 94 78 3.76-3.12 0.64
51 118 97 4.72-3.88 0.84
52 122 99 4.88-3.96 0.92
33 103 78 4.12-3.12 1.00
54 118 96 4.72-3.84 0.88
55 91 77 3.64-3.08 0.56
56 106 67 4.24-2.68 1.56
57 101 76 4.04-3.04 1.00
58 113 91 4.52-3.64 1.88
59 118 76 4.72-3.04 1.68
60 113 85 4.52-3.40 1,12
61 105 86 4.20-3.44 0.76
62 113 88 4.52-3.52 1.00
63 119 93 4.76-3.72 1.04
64 89 72 3.56-2.88 0.68
65 119 82 4.76-3.28 1.48
66 120 90 4.80-3.60 1.20
67 81 76 3.24-3.04 0.20%*
68 102 76 4.08-304 1.04
69 103 79 4.12-3.16 0.96
70 107 84 4.28-3.36 0.92
71 94 63 3.76-2.52 1.24
72 104 79 4.16-3.16 1.00
73 112 81 4.48-3.24 1.24
74 103 76 4.12-3.04 1.08
75 91 72 3.64-2.88 0.76
76 122 89 4.88-3.56 1.32
77 106 69 4.24-2.76 1.48
78 114 86 4.75-3.44 1:31
79 68 63 2.72-2.52 0.20*
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ITN HT LT HA-LA DpP
80 88 67 3.52-2.68 0.84
81 109 75 4.36-3.00 1.36
82 115 92 4.60-3.68 0.92
83 118 95 4.72-3.80 0.92
84 107 76 4.28-3.04 1.24
85 102 13 4.08-2.92 1.16
86 92 61 3.68-2.44 1.24
87 97 68 3.88-2.72 1.16
88 111 84 4.44-3.36 1.08
89 103 83 4.12-3.32 0.80
90 121 105 4.84-4.20 0.64
91 111 71 4.44-2.84 1.60
92 113 90 4.52-3.60 0.92
93 113 81 4.52-3.24 1.28
94 119 96 4.76-3.84 0.92
95 119 82 4.76-3.28 1.48
96 110 70 4.40-2.80 1.60
97 110 102 4.40-4.08 0.32*
98 116 95 4.64-3.80 0.84
99 115 81 4.60-3.24 1.36
100 116 84 4.64-3.36 1.28
101 119 100 4.76-4.00 0.76
102 94 84 3.76-3.36 0.40%
103 113 19 4.52-3.16 1.36
104 114 96 4.56-3.84 0.72
105 96 67 3.84-2.68 1.16
106 115 108 4.60-4.32 0.28*
107 118 90 4.72-3.60 1.12
108 12] 102 4.84-3.08 0.76
109 114 69 4.56-2.76 1.80
110 120 95 4.80-3.80 1.00
111 120 100 4.80-4.00 0.80
112 109 72 4.36-2.88 1.48
113 107 87 4.28-3.48 0.80
114 118 101 4.72-4.04 0.68
115 110 82 4.40-3.28 1.12
116 110 87 4.40-3.48 0.92
117 109 77 4.36-3.08 1.28
118 111 87 4.44-3.48 0.96
119 107 77 4.28-3.08 1.20

I'TN — Item Number

HT -Highest Total (Subject Score)

L T - Lowest Total (Subject Score)

H A —High Average

L A-Low Average

D P - Discriminative Power

* D P Below 0.50 value. So these items were omitted from the final form

of the questionnaire.
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In the final analysis, 12 items have been excluded which showed DP
below 0.50. ‘As a result, final list of questionnaire contained 107 items.
From among these 107 statements the experts rejected similar other 7
statements /items that contained similar version with other item and
showed the lowest D P among the selected items. As a result, the final
form of questionnaire contained 100 items having equal number of
statements for each of the five categories of problems. These problems
were divided into five categories through discussion by concerned
authority and government primary school teacher. These categories Were
also agreed upon by the expert.

Table 3.2: The distribution of serial no. for different categories of

problems in the questionnaire are as follows:

Category of problems Serial no. of item in the
questionnaire
Academic 1-20
Administrative 21-40
Environmental 41-60
Psycho-social 61-80
Socio-economic 81-100
L

3.5 Sampling Technique and Sample Size for Final Data Collection

In the present study, the Simple Random Sampling (SRS) technique has
been followed for the source of data. A total of 400 respondents
constituted the sample of the present study. They were equally divided

into two groups rural and urban. Each group consists of 50 primary
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school teachers, 50 members of the school managing committee, 50
guardians, and 10 government officers of the local primary educational

administration and 40 member of civil society.

Table 3.3: The category wise number of the Respondents

Type of Type of the Respondents
the members of tl-l(! . oy i Total
Aves Teachers | School Managing Guardians -
2 Officers People
Committee
Urban 50 50 50 10 40 200
Rural 50 50 50 10 40 200
Total 100 100 100 20 80 | 400

3.6 Administration of the Questionnaire for Data Collection

For application the questionnaire with answer sheet was distributed to
cach of the sampled respondent by the researcher herself. On one
occasion the researcher approached each respondent and distributed the
questionnaire with answer sheet to him / her. Though there was a written
instruction on the first page of the questionnaire as to how to fill it up the
researcher practically showed them how to do it. They were told to read
the instructions attentively and to give their opinion about the statements
by giving a tick mark in the box given for each statement. The
respondents had completed their tasks according to the instructions. Then
the questionnaire and answer sheets were collected from them. It took
about four months to complete the whole process of data collection. A
personal data sheet was supplied with the questionnair and collectied

form the respondents in the same way after being filled up.

3.7 Scoring: Items of the questionnaire were scored 1,2,3,4 and 5

according to response categories indicated by the respondents in the
answer sheets. A respondent’s total score is the sum of the numerical

values of responses to all items.
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Table 4.1: Mean scores, standard deviation and intensity of problems

of different categories (N=400).

Types of Intensity o
Mean Standard Deviation
Problems Level
Academic 88.60 88.60% 11.17
Administrative 84.59 84.59% 14.26
Environmental 82.16 82.16% 14.91
Psycho-social 83.14 83.14% 13.12
Socio-economic | 84.11 84.11% 13.32
100 -
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Figure 4.1: Intensity of different types of problems.

Comparisons were made among the five categories of problem using t-

test. The results of comparisons between academic and administrative

problems have been presented in table 4. 2.
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Table 4.2: t- test between the score of Academic and Administrative

problems.
Problem Number of | Mean | Standard Std. Error t p
Respondents Deviation | df | Difference
Academic 400 88.6 | 11.17 i
798 0.9 4.422 | <.001
Administrative 400 84.59 14.26

The Table 4.2 shows that the intensity of academic problem is
significantly (p<.001) higher than that of the administrative problem.

The results of comparisons between academic and environmental
problems have been presented in table 4.3.

Table 4.3: t- test between the score of Academic and Environmental

problems.
Problem Number of | Mean | Standard Std. Error t p
Respondents Deviation df Difference
Academic 400 88.6 11.17
798 0.931 6.973 | <.001
Environ 400 82.1 14.91
mental

The Table 4.3 shows that the intensity of academic problem is
significantly (p<.001) higher than that of the environmental problem.
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The results of comparisons between academic and psycho-social

problems have been presented in table 4.4.

Table 4.4: t- test between the scores of Academic and Psycho-social

problems.
Problem Number of | Mean Standard Std. Error t p j
Respondents Deviation df | Difference
Academic 400 88.6 11.17
798 0.861 6.332 | <.001
Psycho- 400 83.14 13.14
social

The Table 4.4 shows that the intensity of acad=mic problem is

significantly (p<.001) higher than that of the psycho-social problem.

The results of comparisons between academic and socio-economic

problems have been presented in table 4.5.

Table 4.5: t- test between the scores of Academic and Socio-economic

problems.
Problem Number of | Mean | Standard df Std. Error t p
Respondents Deviation Difference
Academic 400 88.6 1117
798 0.869 5.16 | <.001
Socio- 400 84.11 13.32
economic

The Table 4.5 shows that the intensity of academic problem is

significantly (p<.001) higher than that of the socio-economic problem.
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The results of comparisons between administrative and environmental
problems have been presented in table 4.6.
Table 4.6: t-test between the scores of Administrative and

Environmental problems.

Problem Number of | Mean | Standard Std. Error t p
Respondents Deviation | df | Difference
Administrative 400 84.59 14.26

798 1.031 2414 | <.01

Environmental 400 82.1 14.91

The Table 4.6 shows that the intensity of administrative problem is

significantly (p<.01) higher than that of the environmental problem.

The results of comparisons between administrative and psycho-social
problems have been presented in table 4.7.
Table 4.7: t- test between the scores of Administrative and Psycho-

social problems.

Problem Number of Mean| Standard Std. Error t P
Respondents Deviation df | Difference
Administrative 400 84.59 14.26 non
798 0.968 1.496 | signi
Psycho-social 400 83.14 14.91 ficant

The Table 4.7 shows that there was no significant difference between the

intensity of administrative and psycho-social problem.
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The results of comparisons between administrative and socio-economic
problems have been presented in table 4.8.
Table 4.8: t- test between the scores of Administrative and Socio-

economic problems.

Problem Number of | Mean| Standard Std. Error t p
Respondents Deviation| df | Difference
Administrative 400 84.59 14.26
798 975 0.492 non
Socio- 400 84.11 13.32 signi
economic ficant.

The Table 4.8 shows that there was no significant difference between the

intensity of administrative and socio-economic problems.

The results of comparisons between administrative and psycho-social
problems have been presented in table 4.9.
Table 4.9: t- test between the scores of Environmental and Psycho-

social problems.

Problem Number of Mean | Standard Std. Error t p
Respondents Deviation df Difference

Environ 400 82.1 14.91 non

mental 798 0.993 1.047 | signi

Psycho- 400 83.14 13.12 ficant

social

The Table 4.9 shows that there was no significant difference between the

intensity of environmental and psycho-social problems.
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The results of comparisons between environmental and socio-economic
problems have been presented in table 4.10.
Table 4.10: t-test between the scores of Environmental and Socio-

economic problems.

Problem Number of | Mean | Standard Std. Error t p
Respondents Deviation df | Difference
Environmental 400 82.1 14.91
798 0.999 2.011| <.02
Socio- 400 84.11 13.32
economic

The Table 4.10 shows that the intensity of socio-economic problem is

significantly (p<.02) higher than that of the environmental problems.

The results of comparisons between psycho-social and socio-economic
problems have been presented in table 4.11.

Table 4.11: t- test between the scores of Psycho-social and Socio-

economic problems.

Problem Number of | Mean | Standard Std. Error t p
Respondents Deviation df Difference
Psycho-social 400 83.14 13.12
798 0.934 1.038 non
Socio- 400 8411 | 1332 significant
economic

The Table 4.11 shows that there was no significant difference between

the intensities of psycho-social and socio-economic problems.
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Graphical representation of mean scores of rural and urban areas

for different types of problems.

@ Rural
B Urban

Types of problem

Figure 4. 2: Mean score of different types of problems.

Comparisons were also made between the primary education of urban and
rural areas on the scores of each type of problems as well as on overall

problems.
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Table 4.12: Results of t-test for Urban and Rural Respondents on

Score of Academic Problem.

Number of Standard df Std. Error
Area Mean ) t P
Respondents Deviation Difference
Urban 200 86.98 11.34
398 1.1035 2931 | <01
Rural 200 90.22 10.72

Table 4.12: exhibits results of the t-test on scores of academic problems

of urban and rural areas. The findings suggest that the intensity of

academic problems is significantly (p<.01) higher in rural area than that

of in urban area.

Table 4.13: Results of t-test for Urban and Rural Respondents on

Score of Administrative Problems.

Number of Standard Std. Error
Area Mean P t
Respondents Deviation df | Difference
Urban 200 81.2 15.66
398 1.3834 | 4.905 | <.001
Rural 200 87.99 1173

Table 4.13 exhibits the results of t-test on scores of administrative

problems of urban and rural areas. The findings suggest that the intensity

of administrative problem is significantly (p<.001) higher in rural area

than in urban area.
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Table 4.14: Results of t-test for Urban and Rural Respondents on

Score of Environmental Problems.

Number of Standard | df | Std.Error
Area Mean . t P
Respondents Deviation Difference
Urban 200 78.17 16.19
398 1.4361 5.484 | <.001
Rural - 200 86.04 12.26

Table 4.14 exhibits the results of t-test on scores of environmental
problems of urban and cural areas. The findings suggest that the intensity
of environmental problem is significantly (p<.001) higher in rural area

than that of in urban area.

Table 4.15: Results of t-test for Urban and Rural Respondents Score

of Psycho-social Problems.

Number of Standard df Std. Error
Area Mean y t P
Respondents Deviation Difference
Urban 200 79.5 13.6

398 1.2585 5.796 | <.001

Rural 200 86.79 11.49

Table 4.15 exhibits the results of t-test on scores of psycho-social
problems of urban and rural areas. The findings suggest that the intensity
of psycho-social problem is significantly (p<.001) higher in rural area

than that of in urban area.
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Table 4.16: Results of t-test for Urban and Rural Respondents Score

of Socio-economic Problems.

Number of Standard df | Std. Error
Area Mean t P
Respondents Deviation Difference
Urban 200 81.7 14.53

398 1.308 3.696 | <.001

Rural 200 86.53 11.45

Table 4.16 exhibits the results of t-test on scores of socio-economic
problems of urban and rural areas. The findings suggest that the intensity
of psycho-social problem is significantly (p<.001) higher in rural area

than that of in urban area.

Table 4.17: Results of t-test for Urban and Rural Respondents score
of All Categories problems.

Number of Standard | df | Std. Error
Area Mean t P
Respondents Deviation Difference
Urban 200 407.54 60.24
398 | 5.5114 5.448 | <.001
Rural 200 437.56 49.46

Table 4.17 exhibits the results of t-test on scores of all categories
problems of urban and rural areas. The findings suggest that the problems
involved in the primary education. The intensity of all categories

problems is significantly (p<.001) higher in rural area than that of in

urban area.
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Table 4:18 Overall acuteness of different categories of problems as

evaluated by all categories of subjects.

Categories | Academic | Administrative Environmental | Psycho- Socio-
of social economic

Respondents
SMC 91.49 86.43 85.15 88.95 88.24
Civil society | 90.05 91 84.3 86.16 82.8
Guardian 89.7 82.94 82.05 84.31 86
Teacher 89.24 87.96 84.7 85.61 89.15
Government 57 43.6 43.1 50.25 49.7
officer

@ Academic m Administrative 01 Environmental 1 Psycho-social B Socio-economic

100

DEGREE OF PROBLEM

SMC

Civil society

Guardian

Teacher
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Government. officer

Figure 4. 3: Diagram of mean score of different categories of

problems for different respondent groups.

The mean score of each category of respondent on each type of problem

was computed and presented in Table 4:18. There results have also been

plotted in figure 4. 3.

Figure 4. 3 shows that the government officers have evaluated all types of

problems with low acuteness than other categories of respondents. The



e ——

mean scores for all categories of problems as evaluated by the
government officers lie below the median values in comparison to the
mean scores of others respondent groups. In addition to these, the
government officers evaluated the administrative and environmental
problems with the lowest acuteness among the lower ones in comparison

of their evaluation with other categories of problems.

The obvious reasons are clear. The total responsibility of administrative
problems lies with the field level government officers under whose
monitoring and supervision these problems need to be reduced or
removed. The responsibility of environmental problems lies partly with
the government officers and partly with the teachers and members of the
SMC. So here both are responsible for this kind of problems. But the
responsibility lies more with government officers. if the field level
government officers sincerely carry out proper supervision with regular
inspection the picture would not have been so. On the other hand if the
members of the SMC would have taken good care of these problems,
such problems might have been dealt with corrective measures. It is
because of these that the acuteness of these problems have been so

evaluated.
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CHAPTER: V

DISCUSSION AND CONCLUSION

The present study was designed to identify the prcblems of primary
education of Sherpur district and also to establish a comparative analysis on
these problems between rural and urban areas. The five dimensions of
problems such as academic, administrative, environmental, psycho-social
and socio-economic problems were considered in this study on the basis of
the findings of a pilot study. A questionnaire was constructed to measure the
intensity for each dimension of the problems. The questionnaire was applied
to the respondents. The score of each respondent on cach dimension of
problem was computed separately. In order to analyze the relative strength
of the problem of each dimension of problem comparisons were made
among the scores of different dimensions, employing t-test. The results
(Table 4.2, 4.3, 4.4, 4.5) suggest that the intensity of academic problem is
the highest among the five dimensions. The intensity of administrative
problem is found to be higher (Table 4.6) than the environmental problem
(p<.01). The results (Table 4.10) also included that environmental problem
was significantly higher than socio-economic problem (p<.02).

In order to make a comparative analysis between rural and urban area the
data were analyzed. In this connection five hypotheses were formulated to
test. The first hypothesis states that the academic achievement in primary
education sector was significantly greater at rural areas than urban areas.
The result (Table 4.12) of the study reveals that the intensity of academic
problem (p<.01) is significantly higher in rural areas than in urban areas,
which confirmed the hypothesis. To explain these findings it can be argued

that the number of efficient teacher in rural primary school is less than that
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of the urban primary schools. The implementations of modern methods of
teaching have been difficult due to over crowding of students teacher ratio in
the rural area. The quality of teaching aids were inferior in the schools of
rural areas than in the school of urban areas The standard of education of
rural areas did not improve although the number of admitted students had
been increased for providing ‘upabritti’ which was found to be responsible
for creating more academic problem in rural area than in urban area.

The second hypothesis states that problems involved in the administrative
activities of primary education sector are significantly greater in the rural
areas than in urban areas. The results of the study (Table 4.13) showed that
the intensity of administrative problem (p<.001) was significantly higher in
rural areas than in urban areas. Thus the second hypothesis is also supported
by the results of the study.

At the time of professional duties, the teachers have to do innumerous
works of collecting various information such as; survey, small ,
improvisation, drop-out , upabritti, home visit, per three months performance
report, monthly report , voter list etc. For this reason, the teacher can not
conduct their classes due to over pressure of extra works. Home visit is not
done properly by the school authority to ensure regular attendance of
students. There exists no sufficient manpower to check official performance
in primary schools. So all official activities have to be done by the teachers
themselves. The rural primary schools face various financials problems as
the facilities and financial allocations are provided by the government and
are distributed in an improper way by the government officers. Although
there has been monitoring teams for observation of the government rules and
regulations but in fact such a team is not sufficient in rural areas because of

inconvenient road transport and rough communications. That is why the
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administrative problems and the development of quality education is not
possible in rural schools.

The third hypothesis states that environmental problem of primary education
sector is significantly greater at the rural areas than at the urban areas. The
result of the study (Table 4.14) shows that the intensity of environmental
problems (p<.001) are significantly higher in rural areas than in urban areas,
which confirm the hypotheses. The findings suggest that the intensity of
environmental problem is significantly higher in rural areas than in urban
areas.

The learners find no inspiration in receiving, teachers’ instruction in the
class rooms as the lessons are delivered in an unattractive way as well as
there exists no proper educational environment. The teachers do not deliver
the instruction in an attractive way. As a result the students’ loose inspiration
and the task become monotonous. Very often there happen different
unexpected incidents within the school campus during school hour.
Moreover in most rural areas the schools do not have any protective
boundary wall or any kind of protective fence. There is no sound protected
partition between two class rooms so that the over sound pollution creates
abnormal situation for running the classes. The hygienic environment of
most of the rural schools is hampered for want of pure drinking water as
there is no tube well in the most of the school campus for long years. There
is not any suitable environment in most of rural schools during the days of
natural disaster for continuing educational activities as there exists no
electric supply. The students watch various V.C.D and dish program on the
way to school. These are showed by different village shopkeepers in
different places and that make them late to reach school. It is for all these

the environmental problem is higher in rural areas than in urban areas.
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The fourth hypothesis states that the psycho-social problems of the primary
education sector are more intense in the rural areas than in the urban areas.
The result of the study (Table 4.15) shows that the intensity of psycho-social
problems (p<.001) is significantly higher in rural areas than in urban areas.
Thus the results of the study has supported the hypothesis.

The teachers having higher educational qualifications always remain busy to
apply for a high rank government job till their age permits. As a result, they
find little or no interest in teaching at this level. They cannot become sincere
to their job and are reluctant to be co-operative, cordial, and sympathetic.
The differences in educational qualification between male and female
teachers also create various psychological conflicts among the teachers. The
corruption and indisciplined activities of the educational/administrative
offices of primary sectors often cause mental depression and dissatisfaction
among the primary school teachers. The village people are not conscious
enough for the female education and therefore they express their
unwillingness to this effect. Most of the rural primary students come from
the insolvent, low conscious and illiterate families which cause the standard
of primary education to lag behind. Most of these guardians are unconcerned
about the education of their wards. As a result the psycho-social problems
become more acute in the rural area than in the urban arex.

The fifth hypothesis states that problems associated with the socio-economic
problems of primary education are more at the rural areas than at urban
areas. The result of the study (Table 4.16) shows that the intensity of
acuteness of socio-economic problems (p<.001) are significantly higher in
rural areas than in urban areas. Thus the fifth hypothesis is also supported by

the results of the study.
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The ‘upabritti’ given by the government are not properly distributed among
the deserved children due to undue interference by the locally influential
people such as politicians and wealthy persons. The familial economic
condition of the students is not favorable to achieve education.

Most of the teachers are deprived of enjoying their own rights in due time
due to various administrative difficulties. They cannot defy the undue and
undesirable demands from the higher authority. They have to yield to such
demands even if it goes against their professional ethics. As a result they
suffer from frustration and lack professional skills. Besides there exist many
other factors that serve as obstacles to educational development. These
include financial insolvency of the teacher’s i-e their low income, lack of
their impartial judgment to children, malnutrition, lack of medical treatment,
absence of the students in rural areas. Besides, students from poor family
have to spend their valuable time for earning for financial support to the
family instead of going to school. So they fail to keep pace with their
studies. The financial allotment to the schools of rural areas is less than that
of urban areas, so that the rural schools are provided with less facility. For
this reasons, socio-economic problem is significantly higher in rural areas
than in urban areas.

The study has opened up a variety of thoughts. There exists a big
gap between the urban and the rural primary education sector. It causes
discrimination among the young and tender students. Different factors are
identified behind the lack of congenial education environment. The reasons
behind the problems lie in the roles of the government officials. The findings
indicate the need for studies on the administrative rolc of the field level

government officials.

¥




Suggestions

1) Regular inspection by the higher authority to monitoring teacher’s
activity in the school.

2) Better qualified teachers should be appointed.

3) Asa member in the SMC persons interested in education should be
an educationally qualified one.

4) Sufficient fund should be provided to meet the necessary
requirements for teaching aids / materials, furnitures and repairs of
school building etc.

5) Regular home visit should be intensified for exchange of views
between teachers and guardians and friendly physical and psycho-
social environment should be established.

6) It may be suggested that scholarship should be awarded on the
basis of percentage of student population in an Upazilla / Thana
area rather than on quota basis.

7) It would have been better if tiffin system would be introduced.

8) It is better to ensure judicious distribution of government
allocation for different schools.

9) If not possible quarterly, a half-yearly guardian’s meeting should
be introduced for every primary school.

10) It is suggested that a comprehensive research should be
conducted in all parts of Bangladesh to reach any definite
conclusion on the issue.

11) Research should also be conducted by the government or by

any interested quarter on the possible solution of these problems.
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Conclusion

In conclusion, it may be said that considering the responses of the Ss the
acuteness of the problems are ranked as follows:

I-Academic problem

II- Administrative

I11- Socio-economic

IV- Psycho-social

V- Environmental

Here one common factor is that all the problems have been

considered by all types of respondents as high acute for both rural and urban

areas excepting field- level government officers.
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APPENDIX: A

Personal Data Sheet for
Respondents
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APPENDIX: B

Questionnaire for Respondents




03 | W RIRE W F(I% FRremie I72e & |

(Proper teaching is interrupted due to lack of proficient teaches.)

o | ﬁWﬂTﬂ?ﬁTWWWWWWWWW ST A |
(Many learners can not receive instruction properly when lesson is delivered without
justifying their previous knowledge.)

oo | S R Sfafire Seiffew FiHTe 21 S AFEY (s AT

(Many learners can not show expected success in academic

achievement due to their irregular attendance.)
08 | ATHIEAT Rl TeiwaeT WOl SHoni Fee] 2 1 |

(Teaching can not become effective due to lack of necessary
teaching aids.)

o¢ | AT ATy T3 ARTSER T RrER (RISl w8 & |

(The continuation of education is interrupted due to change of text
books very often.)

o | FRFAT- TR SR T TR At T SR =M 1

(The learners do not get enough inspiration in the absence of
sufficient co-curricular activities in the curriculum.)
oqlmwwmﬁﬁmmqﬁcm%ﬁwﬁmt

(The standard of education has not been improved even though the
number of admitted students has been increased due to introduction
of‘upabritti”.)

o | B T 477 RTOIET F (ST FIACT GG (H[Fe 7o FI6 A MG | FCT
TR e oHowie Fere] = 1 |

(A teacher becomes easily tired with continuous classes for a long
time. So, teaching at the later periods does not become effective.)

o | PRI Tt AHTE A T~ S RIS T #110 & TS A
(Children cannot receive instruction properly when teaching is

imparted without justifying their merit.)
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So | BE-FrFe WeTes T QW P Wit SRS A% SR SoRYewe |
(It is difficult to follow implement of modern methods of teaching
becomes difficult due to high rate of teacher-students ratio.)

s3 | ST T frehte @riet T fre/RfEeE A ST TRl
ol |

(The teachers with lower educational qualification do not have
enough skills for teaching.)

32 | TR RS SR @i R FreeT o gk aF Ty coIF T o
QT TE ST B P 7ol It RFFeTas AT T893 | 0T SH1gMI TR A |

(According to the Government rules, the syllabus of Primary schools
will have to be completed within 31st July of the year. So, it becomes
too hard for the teachers to complete the course within this short
span of time. As a result, teaching does not become appropriate.)

o | R GeeR TeT SveRE ¥ I oA anefie R st
e RRFPITRT T 40O SRRt (T T |

(Due to lack of conscious guardians in the school surroundings
teachers are found indifferent to sincere teaching.)

\8 | TRH! FI5TE A T SO TR Wi el @ @ @ifite of e
o e Predicne eifefes @brer EY = A

(Without justifying merit students are admitted into any class at
guardian’s will. As a result, receptive capacity in a class is not
equitably balanced in a class.)

3¢ | TT S ST 8 Ao Tafed ARRET T FIR W SRF T

Rrat AR A T | T @ A TA-RAWH T FOTd O TP |

(The teachers do not get proper training as rapidly as the curriculum
and teaching methods are changed. As a result, it produces an

adverse effect on the tender learners.)
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S | SE RTECEE ©IKE RRRGS S TRF b A A ST Rl o
AT FE TR |

(Teaching huge number of students does not become easier in many
schools where double shift classes have not been introduced.)

39 | VT R SIATATSITE fRrel Wit <! 1 I AP 2w TR & AT |
(The teaching does not become fruitful as the weak students can not
be taught separately.)

Sv | T SRR SRre Rgetidy vy o B fiftrs 0fe 7 A e T
GiTehie i AAfmEarT Pt e e |

(A member as a person interested in education in the SMC being not
highly educated there creates a trouble in supervising the academic

activities of the schools.)
Ss | RIEER e e 99ae Rifvy o207 SRt e IF 7 AP 932 I

IR I TS B RS (@Y IEE @R ASe o AR R s AW
AR 21T TS |

(There is no modern technological system to store various
information in order to use for the administrative works of the schools.
As a result, the teachers will have to do the same pattern of work for
several times and feel depressed. They face various embarrassing
situation to deliver the expected information. This suffering stand on

the way of smooth teaching.)
3o | farE TRATT TE QG T IITH PrEIE effSfin wR@ v-q 5 Fiffae s

FACS T | T YF2 3837 |
(Due to shortage of teachers one teacher has to take classes
continuously for six or seven periods. It is too painful for the

teachers.)
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33 | I S B SRR SRR WG <R (RIQIRFST 8 TS AT AR |
(There is seen lacking of co-ordination in monitoring, continuation and
feedback of the government to develop the quality of education.)

33 | FITHT ARSI RFOTRPIIET F0ea TRYT Wik 26w enfie R sfége He
3|

(Having many kindergarten schools in the catchments area the
number of the admitted students of the Government primary schools
has been decreased.)

20 | T WiceAfeR S (997.9w.F) AR RS T Sace ey St AL 47 |
(The School Managing Committee (SMC) does not play active role for
overall development of the schools.)

28 | i fafire B=iffe Afve are ffite @ fEfes w=r ==

(The school authority does not implement ‘home visit' system to
ensure regular attendance of children at school.)

3¢ | PPt W S iR et Rge wfefie wes ot et fafie g
TS At = |

(Besides performing their professional duties teachers are same
times overburdened with many more extra-curricular works. As a

result they often can not take regular classes.)
3 | SIEET SR STOT @i s A 7 (e Gu WUy PR Sl

FGARFCS Y |
(Due to lack of necessary manpower the headmaster has to remain

busy more with other works than to concentrate in teaching.)

19| SR R R IR F6F T oI Selbie  owRfie e
Rreiee eliE FIEET AP IX® A |

(Often the normal academic activities of the teachers are seriously
hampered due to undue and irrelevant interference by many other

committees.)
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A ——

3 | e e Adfre Rt R SR T 2 36 |

(The long process of recruiting teachers’ hampers the regular
academic activities of the schools.)

3 | T 0T TR TEF €@ AR TR FAT TR TS T

T BT I WS T HoqY TR |

(Many primary schools face various financial problems as the
facilities and financial allocations provided by the Government are
distributed discriminatively by the local govt. officers.)

00 | GAIFTT SR SRR (A e T FeT TR (@ TS |
(Female teachers coming from the local influential families are most
irregular in the school.)

03 | AELATES BICet FHT AL I JINS 6 |

(The overall activities of the schools are impaired due to political

pressure.)
0 | Wﬁwmﬁwwﬁ.m.waﬁwmmwﬁﬁ@ﬁfw Gt =t

T FHCEE AR IA© TIX® T |

(The overall activities of the schools are hampered as having no extra
teachers when one goes for maternity leave or C-in-Ed training.)

oo | P Qe Iae oy el G 77 R |

(The subject oriented training for professional development of
teachers is more insufficient than is required.)

08 | e (PO GIFA LA GIFS AR T G ANMGRRS = fcet frsres
I T =T |

(Teachers appointed on special freedom fighter category have to
suffer a lot as they are to produce different / separate certificate in the

period of different political governments.)
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o | T 2T e Sries PR IR R Tc fRes T PO IR SAiowi
A0S AT A |

(High teachers student ratio does not permit teacher sufficient time
for proper teaching in a period.)

WY | T 79 A Seiq |

(The standard of training is not up to the mark.)

04 | 4% 95 A T T R MO gt o7t 77 - @ S TEE |
(Female teachers do not get maternity leave unless they fulfill one
year service after appointment, this rule is unfortunate.)

ob | SF R A8 (A RAWIEEE e (@ 16T SRl e {e eifge
TS AT 41|

(Many of the teachers can not reach school in time as they live at a
far distance from school.)

o5 | RrFemE  SROEE SUE  SEeT s/ wiekest ¢ FeiTeE
e |

(There is lack of co-operation and sincerity of the govt. officers and
office assistants in relation to teachers’ official affaires.)

80 | BT TETE Too [y e fomemirT Wity AFa vt R frEnpTe
w1e arze 0 |(Extra pressure from higher offices to teacher for extra
academic works hampers academic activities of the teachers.)

83 | WREIET APV TET GNFCE S Toge At e W fRuw
feEe Prear Aot s Qe & e |

(The learner’s lose interest in classroom learning due to lack of

favorable atmosphere in the classroom teaching.)
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82 | firss «3r firemdf Tetae? 17y foefReiveg ffcas Jt I e aIREhice
Tt erfrR IR e |

(Having no suitable recreational facilities at school for both the
students and the teachers they feel boredom and lose inspiration for

work.)
89 | fAreIftag 78 FGIRA! FRPITIT LI 1 AIT SIH Foeaet S fRt=t 906 =7 |

(Having no proper facilities for developing innate potentialities the
children can not develop their creative ability.)

88 | AR AT ol Rrerdfar g Ry |

(The students become unwilling to stay at schools due to lack of play

materials.)
ge | R MfFE stficast (ToTe SRt ) Rrerdior Tt 0o AIFE I 1 |

(The overall physical environment [exterior infrastructure] of the
schools can not make the students school-oriented.)

8y | W ay [ (e e Ieore =ikt sfw et fredioe
ToAffe I =T |

(In the dry season, there lies a lack of pure drinking water and the
students feel unwell in the school which causes their low attendance.)
89 | WA AT T &lIbi7 71 AP FoT SR Tew AR w1ifes A=t ff2
7|

(Having no boundary wall /enclosure in many schools there take
place various undesirable hazards during school hour.)

8 | Iy AR 8 FINT IRMNGA To@eia FIC gaitas 2o oy s &7

(The education of female students is highly hampered by early

marriage and stalking by the local naughty boys.)
8b | RMEAE RME &7 WA GREMR T AR TG 35T 3T (AT (77 |

(Having no separate toilet for female in most schools there arise

various practical problems for them.)



Co | T ARHIET o7 R T A CRSMIT IIQET TR T TS |
(Toilets of the schools become useless due to lack of regular
sweeper to keep these neat and clean.)

@d | ATTF T e 8 AT W1AMY [Goi/fofifE ooy ferstfat wger wpi Ay @sfer
T T FAYIH© FCoT FIoT 1 |

(On way to school many students watch various V.C.D. and Dish
programme shown by road side shopkeepers and in the markets
which causes their late arrival at school.)

e | RmmEE R AT A Aty Sfefie e e ST 3R w0 |
(Having no sound protected partition between two class rooms
excessive sound pollution creates difficulty in continuing class room
teaching.)

¢o | T AT, Frearrr PR TR, BFe IR, QENER 115 B9 werE
TR O ATV ~>j2! T I |

(Teachers devotion in delivering class room lessons is reduced due
to lack of protective boundary wall, separate sitting arrangement for
teachers, attractive and improved classrooms and playground etc.)

8 | SR farwr efesi R sramt 5t <oy Rfey aigfes qrafrepd e emre
firwt Sife PO ARG 3= AR MW |

(Having no electricity / electric supply in most of the schools smooth
running of academic activities in the school becomes difficult in the
days of natural disasters.)

¢e | TRERA FT IFFT AT IW 4@ BOeTmeTa U9 A AP AN SE WO
09 F7 AR 72 I |

(The hygienic environment of most of the schools is impeded for want
of pure drinking water as there is no tube well in the school campus

for years together.)
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@Y | Rmars sty firmt efevtmareite QFaeR 5a6tes =15 et Rvpteces e sifices
B I |

(The academic atmosphere of the schools near the high way roads is
highly disrupted with excessive sound pollution by vehicular
movements.)

¢q | IfooT firss IR FI0T 8BS o qemy I vAIEN e et
CIANFTT AT (ARTFAT @ 0 - T8 I T MM A= IR 7F |

(When some teachers fail to arrive school in time, the movement and
uproar of the children of their class pollute and impair favourable
teaching environment of other classes.)

ey | 0 I IIRSIR TR @i i o[t @7 7 A 9w oyt et Aifre Amot
TR ST B0 F0 AT S FA00 AT |

(Having no day care center at school or near by a progenitress
mother can not work at ease in school since she has left her recently
delivered child at home.)

¢S | SRMRT FER Aifde I wHGT MR oMy IfeTs ¢ e dor
ez = oree e Fferes JF R [fe

(The land donors of the respective schools try to fulfill their
undesirable personal and familial desires with brutal force which
disrupts normal academic atmosphere of the school environment.)

Yo | RAET Fo RS FIFIT ST SFiaet . I IR GeIpra

AR AmEER AriEifE odike Fereics 3o e 268y =g

AT Fifore RmET etes sidvma Soge Afde et aftes Qs 1)

(There exists no suitable academic environment in most of the
schools as there are built up various kindergarten schools near the
Government primary schools defying/ violating the rules and

regulation of the Government for establishing such institutions.)
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L | PR M e (RLETITaTad AR TRfEs w |

( Some of the teachers are not sincere enough in teaching.)

Ly | Ter feQRie Frweal arfie fmmm @emie sw TR sipd aifew
TP R AT AL G GIFAT BB IJTC M [T I WeRE o AME
DI

(The teachers having higher educational qualifications often remain
busy for having a high ranking Govt. job till their age permits. As a
result, they cannot whole heartedly concentrate to teaching at the
primary level.)

bo | B fAifire vt ARTIRT T @PVIT IR TSR (O | T A WSS
20O AT 41 |

(Teachers having higher educational qualifications often suffer from
frustration joining in the primary school. As a result, they cannot be
fully sincere to their professional duties.)

U8 | Sa e Wy T ST o I FRAS FeT I | LT o fErwt
24re St FHAfeeT e |

(Students who fail in annual examination in their own school get
admission in higher class in other school. These students lag behind

in their academic achievement.)
Y | THIBT @SS MG SMTAT T WAF e T it Fredform oo aw ardt

frerdiat G “heia T @I Rredfar TR ot | \re SRS AR GRS €3
T~Ufea Wire Fifbw Bore A =t |

(Quota system helps less meritorious students get scholarship
surpassing the highly meritorious ones. As a result, among highly
meritorious students become seriously depressed. They cannot get

out of this serious psychological set back althrough out their life.)
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W | 2T 8 WE R Rrehte @rirer taawg Rrsstrr oy [Rfey wotw @
A TR

(The differences in educational qualification between male and
female teachers create various clashes among the teachers.)

Y4 | FE BRI TN N GRS caty Ao s Bl Fiet srifye
M |

(Many of the students remain absent in school as they watch
enjoyable program in television during school hour.)

W | fredimr et TR@Ee TRt ST SRS SieeRET TR wer
TR |

(There is dearth of guardian’s co-operation in solving the academic

problems of their children.)

Us | A e afs afieeem wfeRsme waRt A |
(There exists an apathy towards female education among guardians

in the village area.)

qo0 | T Jfee G TN AREe o T [fey @& I[mE faRe
P R (FINHANS fArat wrary toiet |

(The tender hearted learners suffer from psychological conflict when
they observe writings with wrong spelled words in out school

environment.)
Q3 | RIS [T Qe gt Seke, SHmes 8 SfEifEFs Afdara (e ST

YT QT ERPIGR T SIeTt 77 |
(Since most of the children in govt. primary schools come from
insolvent, non- conscious and illiterate family the standard of

education here is not good.)
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QR 1 “ TSI ARfiE Ferefre FerRaGs Fo ST gemimseia dferifiergems
AR WO - W I fifire wfosireal 9w oW ofS 7 Fwa fFsreies 13t
R |

(Assuming that here is less competitive environment in the
Government primary schools than in kindergarten scnools most of the
educated guardians get their children admitted into kindergarten

schools.)
Qo | Fireitre widerRe T S3fen Bt offtr ofe Tob W), et TRI-7To

W2PIeT AT ©OBT WY 7 |
(The guardians are more interested in getting the money of ‘Upabritti’
for their children than to be interested in their advancement in

education.)
q8 | AR frst SfFE (o aar T ife 8 S Fwame edq O W@UiR T

fefrowy 92 <t
(Different types of corruption and irregularities in the educational
office of primary education create a mental torture on the primary

school teachers).
a¢ | RMem @ AeMR q Praw W e Afiwr - sfieege FreetEt

fiwama  TeITell TERAMT TR T T GURE [ (QEEE Aae
o |

(Having no MLSS or any peon in the school the work of sweeping
and cleanliness is done by the students with the help and direction of

the teachers. As a result, some students suffer from inferiority

complex.)
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| freeme ey e FT @FT TEite @R FAT SR RN AP
IR ARFSIE FACS AN 7 |

(The teachers cannot perform their duties independently and
accurately as some local people use undesirable monitoring in
different works of the teachers.)

a1 e A wFeIH ReW  Tps WESRIWMT it R ot
@ATS TN IS T Te ORI ERMOT Fifeer At |

(The guardians adopt pressure on the teachers to promote the
unsuccessful students to the next higher class. As a result, the leg

behind in studies.)
b | Premrer firer worg Rreitr W qush (HN1RITe 27 |

(The learners have to suffer much due to lack of education of their
parents.)

51 fg g @TRE GAITREARE [F6 o wAFfRe awmaq stear s
ot WIS AecTa iR R @ |

(In some area the teachers lose inspiration in performing professional
duties as they get undesirable rude behaviors from the nearby local
people.)

vo | oRR frst oBw fire SFer 5 +/w e [Joy «sfw e afsfs
el I ofed RFams TR 8 S |

(In the Primary education sector, there is much corruption in all
phases from top to bottom level. The adverse down ward effect of this
corruption it is reflected in the unwillingness and indiscipline of the

primary school teachers in conducting their classes.)
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by e Ry of® Seiarh a4t veat Trpe vy wfvere T Bogfen wid
o oy fRmpierca frena ©fS S T o I b I8 50T |

(The insolvent guardians create undue pressure on the school
authority to admit their children only for getting financial support as
stipend though they are not eligible for going to school.)

b1 TSl RS ARl Rt @ TS onear = A1 I wiveRl
fifmig @R 0T ©fS IRMTS HI AT |

(The guardians are not willing to get their children admitted in the
Government primary schools in the Pouroshova areas since they
would not get any ‘Upabritti’ there.)

ol RPN evg B IR SoREAIR TR T e v TR
IR

(The ‘Upabritti’ given by the Government are not distributed properly
due to interference by the powerful people of the locality.)

b8 | FREE FOW e At Ferefire wifds @ pEAEIed IW RGN
HATH-HRYNS |

(The financial allotment to the rural schools is comparatively less than

that of urban schools. So, the rural schools provide less facility.)
ve |l R q@R wigeR IR FEAmT 2T SARM AN Qe TSt I AF |

(Due to poverty and malnutrition the children suffer from low receptive

capacity in the classroom learning.)
vy | ARFeR IR WE el eRMOR RS ARIEE weR R

TRATSE FIC& AT I FACO 1 | T ST GRMET FHfRea o1te |
(Many of the students of poor family have to spend their valuable time
for earning financial support to the family instead of studying. So, they

lag behind in their academic activities.)
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val W e wefue w@iet oty | T e ot Rafite Fee @re At A
(Many students can not go to schools regularly as they suffer from
various diseases due to malnutrition.)

vh | SRR s, o, ol wer fireRfa weifdfe Tenfr s W
THA ST T |

(Various factors such as financial restraint of the family, malnutrition,
lack of medical care, frequent absence from school etc stand on the
way of improving the standard of children’s education.)

po | YT R e fieee IfeeR SRaditare S g e
TS fiffre BEWR % (AT @ TR I TGHT LW BRiTTST (3T Y |

(It is observed that local educated but wealthy people are indifferent
to contribute to overall development of academic infrastructure of the

primary schools.)
ol w2 el o fmEw o8 e Tps «afds Feefd wEm

AR - RIS e (R ofe T farwrdar fa - 33 e

COIC! TSI &S WIS g A A1 |

(The N.G.O. schools offer various attractive financial help to students
who are admitted into a primary school. These students suffer from
duel institutional problem which makes their real academic

achievement impossible.)

oy | T Freio onfeaifie wifde st e g 73
(Family economic condition of many students is not favorable to

achieve education.)
51 A7 IZ @ Attt o Sy awteRE e S IwRE werk

TR |
(There is dearth of other educational aids as well as books for the

students.)
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po | PigAwe w@EE Ry eemfe wiaeor sre Siered firee WANE o)
gto SR ifS (At IS 6T (or=ihre WA AT T ZTe A = |

(Since they are in service most of the teachers are deprived of getting
their due shares/ rights in due time owing to various administrative
complexities. As a result, they can not become atientive to perform
their professional duties.)

58 | TF [@OYE firw ¢ iy @i frediaR anfis Raewme &7 s
Toivi 26T TorR (A IER @t Reid Bt 93w WOk o[t WA
ST €T |

(The ill paid teachers and the poor students are the vital factors of the
school. But they suffer much in difficulty due to lack of Tiffin system.)
be | R R Fresme iy @on o IR firvss ofa =i &fs =msr
IR IS S ARTRA |

(Low salary of the primary school teachers can not make them
devoted and sincere to their professional duties.)

dY | Hfire BorfS e et vl fredior Tog tawy 2 AR 319 el el
THPF R (ST0T J ST o TN IS ¢ |

(Limited ‘upabritti’ has created a discrimination among almost 100%
poor students. As a result those who do not get ‘upabritti’ suffer much
from a psychological conflict like inferiority complex.)

591 RoREIT AR THAET (@FHE FReTgE freasm @ @@ ifir 533
T AFR SRR CoF=iPre Fiter AfeAeror Tyfe Y6rr 1 |

(In the perspective of high prices of daily necessaries the low paid
teachers have no rationing system. As a result, dynamism in their

professional duties is not improving.)
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St 1B T @ WeIIl FRrFIa Ow Atminfed 1T W A Prwwstar e Wi
BT 8 97 |

(Improving standard of Primary education is not possible without
introducing promotion system for both the headmaster and the

assistant teachers of primary schools.
55 | MR- TG I [AHI TR It Frediors SeRmmaEs a3 et

Af s Ao/ Far I TR |
(Due to low allocation for co-curricular activities it is not possible to
make recreational activities and learning processes more attractive

/dynamic for the students.)
So0 | URIRH Frsamy MR oo e e sk g Figeiie 9 6w

GR AT R I P8 T s siberory FifEe Figee wel 2o = AR
VRIS! FITH SRFS R s arew aw a8 Q¥ [6uR Jtact R =Rt I
TR |

(Most teachers are not being posted in their living area. More over
they are not being able to be transferred to their preferred school
because of administrative complexities. So they are losing inspiration
for professional task due to excessive expenditure on conveyance for

distant school.)
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APPENDIX: C

Answer and score Sheet




Answer Sheet Total Score:

State Scale Point State Scale Point
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APPENDIX: D
Raw Data




1. Calculation of 200 Urban Respondent’s support on 100 questions for

t-test:
Respondents Total score on 100
Questions (X1 i X;) (Xu _F )2
Number Category (XI )
I

Rs_1 Teacher 470 62.465 3901.876
Rs_2 Teacher 393 -14.535 211.2662
Rs_3 Teacher 375 -32.535 1058.526
Rs_4 Teacher 359 -48.535 2355.646
Rs_5 Teacher 380 -27.535 758.1762
Rs_6 Teacher 350 -57.535 3310.276
Rs_7 Teacher 362 -45.535 2073.436
Rs_8 Teacher 358 -49.535 2453.716
Rs_9 Teacher 390 -17.535 307.4762
Rs_10 Teacher 369 -38.535 1484.946
Rs_11 Teacher 401 -6.535 42.70623
Rs_12 Teacher 385 -22.535 507.8262
Rs_13 Teacher 398 -9.535 90.91623
Rs_14 Teacher 392 -15.535 241.3362
Rs_15 Teacher 404 -3.535 12.49623
Rs_16 Teacher 393 -14.535 211.2662
Rs_17 Teacher 421 13.465 181.3062
Rs_18 Teacher 403 -4.535 20.56623
Rs_19 Teacher 419 11.465 131.4462
Rs_20 Teacher 432 24.465 598.5362
Rs_21 Teacher 430 22.465 504.6762
Rs_22 Teacher 412 4.465 19.93622
Rs_23 Teacher 429 21.465 460.7462
Rs_24 Teacher 441 33.465 1119.906
Rs_25 Teacher 440 32.465 1053.976
Rs_26 Teacher 436 28.465 810.2562
Rs_27 Teacher 433 25.465 648.4662
Rs_28 Teacher 448 40.465 1637.416
Rs_29 Teacher 438 30.465 928.1162
Rs_30 Teacher 436 28.465 810.2562
Rs_31 Teacher 454 46.465 2158.996
Rs_32 Teacher 425 17.465 305.0262
Rs_33 Teacher 446 38.465 1479.556
Rs_34 Teacher 464 56.465 3188.296
Rs_35 Teacher 446 38.465 1479.556
Rs_36 Teacher 455 47.465 2252.926
Rs_37 Teacher 464 56.465 3188.296
Rs_38 Teacher 458 50.465 2546.716
Rs_39 Teacher 453 45.465 2067.066
Rs_40 Teacher 464 56.465 3188.296
Rs_41 Teacher 470 62.465 3901.876
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Rs_42
Rs_43
Rs_44
Rs_45
Rs_46
Rs_47
Rs_48
Rs_49
Rs_50
Rs_51
Rs_52
Rs_53
Rs_54
Rs_55
Rs_56
Rs_57
Rs_58
Rs_59
Rs_60
Rs_61
Rs_62
Rs_63
Rs_64
Rs_65
Rs_66
Rs_67
Rs_68
Rs_69
Rs_70
Rs_71
Rs_72
Rs_73
Rs_74
Rs_75
Rs_76
Rs_77
Rs_78
Rs_79
Rs_80
Rs_81
Rs_82
Rs_83
Rs_84
Rs_85
Rs_86
Rs_87
Rs_88
Rs_89
Rs_90
Rs_91

Teacher
Teacher
Teacher
Teacher
Teacher
Teacher
Teacher
Teacher
Teacher
S.M.C
S.M.C
S.M.C
S.M.C
S.M.C
S.M.C
S.M.C
S.M.C
S.M.C
S.M.C
S.M.C
S.M.C
S.M.C
S.M.C
S.M.C
S.M.C
S.M.C
S.M.C
S.M.C
S.M.C
S.M.C
S.M.C
S.M.C
SM.C
S.M.C
S.MC
S.M.C
S.M.C
S.M.C
S.M.C
S.M.C
S.M.C
S.M.C
S.M.C
S.M.C
S.M.C
S.M.C
S.M.C
S.M.C
S.M.C
S.M.C

469
464
481
462
476
474
473
471
470
464
418
408
399
401
383
388
373
395
378
395
378
392
369
416
402
376
414
415
419
414
411
415
435
414
438
441
434
452
436
435
466
463
445
454
459
460
466
467
458
464
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61.465
56.465
73.465
54.465
68.465
66.465
65.465
63.465
62.465
56.465
10.465
0.465
-8.535
-6.635
-24.535
-19.635
-34.535
-12.535
-29.535
-12.535
-29.535
-156.535
-38.535
8.465
-5.635
-31.535
6.465
7.465
11.465
6.465
3.465
7.465
27.465
6.465
30.465
33.465
26.465
44.465
28.465
27.465
58.465
55.465
37.465
46.465
51.465
52.465
58.465
59.465
50.465
56.465

3777.946
3188.296
5397.106
2966.436
4687.456
4417.596
4285.666
4027.806
3901.876
3188.296
109.5162
0.216225
72.84623
42.70623
601.9662
381.6162
1192.666
157.1262
872.3162
1567.1262
872.3162
241.3362
1484.946
71.65622
30.63623
994.4562
41.79622
55.72622
131.4462
41.79622
12.00622
55.72622
754.3262
41.79622
928.1162
1119.906
700.3962
1977.136
810.2562
754.3262
3418.156
3076.366
1403.626
2158.996
2648.646
2752.576
3418.156
3536.086
2546.716
3188.296



¢

Rs_92

Rs_93

Rs_94

Rs_95

Rs_96

Rs_97

Rs_98

Rs_99

Rs_100
Rs_101
Rs_102
Rs_103
Rs_104
Rs_105
Rs_106
Rs_107
Rs_108
Rs_109
Rs_110
Rs_111
Rs_112
Rs_113
Rs_114
Rs_115
Rs_116
Rs_117
Rs_118
Rs_119
Rs_120
Rs_121
Rs_122
Rs_123
Rs_124
Rs_125
Rs_126
Rs_127
Rs_128
Rs_129
Rs_130
Rs_131
Rs_132
Rs_133
Rs_134
Rs_135
Rs_136
Rs_137
Rs_138
Rs_139
Rs_140
Rs_141

S.M.C

S.M.C

S.M.C

S.M.C

S.M.C

S.M.C

S.M.C

S.M.C

S.M.C

Guardian
Guardian
Guardian
Guardian
Guardian
Guardian
Guardian
Guardian
Guardian
Guardian
Guardian
Guardian
Guardian
Guardian
Guardian
Guardian
Guardian
Guardian
Guardian
Guardian
Guardian
Guardian
Guardian
Guardian
Guardian
Guardian
Guardian
Guardian
Guardian
Guardian
Guardian
Guardian
Guardian
Guardian
Guardian
Guardian
Guardian
Guardian
Guardian
Guardian
Guardian

470
465
458
454
455
444
441
434
432
432
389
376
370
347
363
342
328
355
353
334
329
356
335
330
340
368
354
372
360
379
381
396
393
413
398
406
421
431
422
439
439
446
442
450
446
459
458
453
469
462
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62.465
57.465
50.465
46.465
47.465
36.465
33.465
26.465
24.465
24.465
-18.535
-31.535
-37.535
-60.535
-44.535
-65.535
-79.535
-52.635
-54.5635
-73.535
-78.535
-51.535
-72.535
-77.535
-67.535
-39.635
-563.635
-35.635
-47.535
-28.535
-26.535
-11.535
-14.535
5.465
-9.635
-1.5635
13.465
23.465
14.465
31.465
31.465
38.465
34.465
42.465
38.465
51.465
50.465
45.465
61.465
54.465

3901.876
3302.226
2546.716
2158.996
2252.926
1329.696
1119.906
700.3962
598.5362
598.5362
343.5462
994.4562
1408.876
3664.486
1983.366
4294.836
6325.816
2759.926
2974.066
5407.396
6167.746
2655.856
5261.326
6011.676
4560.976
1563.016
2865.996
1262.736
2259.576
814.2462
704.1062
133.0562
211.2662
29.86622
90.91623
2.356225
181.3062
550.6062
209.2362
990.0462
990.0462
1479.556
1187.836
1803.276
1479.556
2648.646
2546.716
2067.066
3777.946
2966.436



Rs_142
Rs_143
Rs_144
Rs_145
Rs_146
Rs_147
Rs_148
Rs_149
Rs_150
Rs_151
Rs_152
Rs_153
Rs_154
Rs_155
Rs_156
Rs_157
Rs_158
Rs_159
Rs_160
Rs_161
Rs_162
Rs_163
Rs_164
Rs_165
Rs_166
Rs_167
Rs_168
Rs_169
Rs_170
Rs_171
Rs_172
Rs_173
Rs_174
Rs_175
Rs_176
Rs_177
Rs_178
Rs_179
Rs_180
Rs_181
Rs_182
Rs_183
Rs_184
Rs_185
Rs_186
Rs_187
Rs_188
Rs_189
Rs_190

Guardian

Guardian

Guardian

Guardian

Guardian

Guardian

Guardian

Guardian

Guardian

Govt. Officer
Govt. Officer
Govt. Officer
Govt. Officer
Govt. Officer
Govt. Officer
Govt. Officer
Govt. Officer
Govt. Officer
Govt. Officer
Civil Society
Civil Society
Civil Society
Civil Society
Civil Society
Civil Society
Civil Society
Civil Society
Civil Society
Civil Society
Civil Society
Civil Society
Civil Society
Civil Society
Civil Society
Civil Society
Civil Society
Civil Society
Civil Society
Civil Society
Civil Society
Civil Society
Civil Society
Civil Society
Civil Society
Civil Society
Civil Society
Civil Society
Civil Society
Civil Society

475
477
480
479
480
475
471
474
480
301
251
221
196
209
202
184
184
207
177
406
364
372
359
359
331
366
328
382
345
383
355
383
369
395
378
387
409
409
405
418
428
408
407
433
418
428
431
435
440
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67.465
69.465
72.465
71.465
72.465
67.465
63.465
66.465
72.465
-106.535
-1566.535
-186.535
-211.535
-198.535
-205.535
-223.535
-223.535
-200.535
-230.535
-1.535
-43.535
-35.535
-48.535
-48.535
-76.535
-41.535
-79.535
-25.535
-62.535
-24.535
-562.535
-24.535
-38.535
-12.535
-29.535
-20.535
1.465
1.465
-2.535
10.465
20.465
0.465
-0.535
25.465
10.465
20.465
23.465
27.465
32.465

4551.526
4825.386
5251.176
5107.246
5251.176
4551.526
4027.806
4417.596
5251.176
11349.71
24503.21
34795.31
44747.06
39416.15
42244.64

49967.9

49967.9
40214.29
53146.39
2.356225
1895.296
1262.736
2355.646
2355.646
5857.606
1725.156
6325.816
652.0362
3910.626
601.9662
2759.926
601.9662
1484.946
157.1262
872.3162
421.6862
2.146225
2.146225
6.426225
109.5162
418.8162
0.216225
0.286225
648.4662
109.5162
418.8162
550.6062
754.3262
1053.976



Rs_191 Civil Society 430 22.465 504.6762

Rs_192 Civil Society 446 38.465 1479.556
Rs_193 Civil Society 437 29.465 868.1862
Rs_194 Civil Society 445 37.465 1403.626
Rs_195 Civil Society 440 32.465 1053.976
Rs_196 Civil Society 448 40.465 1637.416
Rs_197 Civil Society 450 42.465 1803.276
Rs_198 Civil Society 435 27.465 754.3262
Rs_199 Civil Society 448 40.465 1637.416
Rs_200 Civil Society 439 31.465 990.0462

Result X, =407.54 S (X, - X,] =725575.8

Summary of the above calculation:
Here,

All Urban Respondents individual Support on 100 questions taken as X,

The Mean of that 200 Respondent’s score is Mean or X, = 407.54
So, 3 (x, - X,)" =725575.8
Total Respondents N, =200

Standard Deviation &, = 60.24
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NS—— T

2. Calculation of 200 Rural Respondent’s support on 100 questions for

t-test:
[ { Total score on
Respondents ' 100 Questions (X7 T ,?,) (X7 - ,?7) g
Number | Category | (X2 ) ) ) ) )
|

Rs_1 Teacher 476 38.44 1477.6336
Rs_2 Teacher 480 42.44 1801.1536
Rs_3 Teacher 449 11.44 130.8736
Rs_4 Teacher 463 25.44 647.1936
Rs_5 Teacher 438 0.44 0.1936
Rs_6 Teacher 460 22.44 503.5536
Rs_7 Teacher 458 20.44 417.7936
Rs_8 Teacher 431 -6.56 43.0336
Rs_9 Teacher 449 11.44 130.8736
Rs_10 Teacher 449 11.44 130.8736
Rs_11 Teacher 456 18.44 340.0336
Rs_12 Teacher 416 -21.56 464.8336
Rs_13 Teacher 440 2.44 5.9536
Rs_14 Teacher 442 4.44 19.7136
Rs_15 Teacher 452 14.44 208.5136
Rs_16 Teacher 424 -13.56 183.8736
Rs_17 Teacher 436 -1.56 2.4336
Rs_18 Teacher 437 -0.56 0.3136
Rs_19 Teacher 437 -0.56 0.3136
Rs_20 Teacher 429 -8.56 73.2736
Rs_21 Teacher 444 6.44 41.4736
Rs_22 Teacher 418 -19.56 382.5936
Rs_23 Teacher 447 9.44 89.1136
Rs_24 Teacher 434 -3.56 12.6736
Rs_25 Teacher 472 34.44 1186.1136
Rs_26 Teacher 423 -14.56 211.9936
Rs_27 Teacher 441 3.44 11.8336
Rs_28 Teacher 436 -1.56 2.4336
Rs_29 Teacher 433 -4.56 20.7936
Rs_30 Teacher 433 -4.56 20.7936
Rs_31 Teacher 438 0.44 0.1936
Rs_32 Teacher 446 8.44 71.2336
Rs_33 Teacher 433 -4.56 20.7936
Rs_34 Teacher 434 -3.56 12.6736
Rs_35 Teacher 447 9.44 89.1136
Rs_36 Teacher 430 -7.56 57.1536
Rs_37 Teacher 441 3.44 11.8336
Rs_38 Teacher 468 30.44 926.5936
Rs_39 Teacher 427 -10.56 111.5136
Rs_40 Teacher 450 12.44 154.7536
Rs_41 Teacher 465 27.44 752.9536
Rs_42 Teacher 450 12.44 154.7536
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Rs_43
Rs_44
Rs_45
Rs_46
Rs_47
Rs_48
Rs_49
Rs_50
Rs_51
Rs_52
Rs_53
Rs_54
Rs_55
Rs_56
Rs_57
Rs_58
Rs_59
Rs_60
Rs_61
Rs_62
Rs_63
Rs_64
Rs_65
Rs_66
Rs_67
Rs_68
Rs_69
Rs_70
Rs_71
Rs_72
Rs_73
Rs_74
Rs_75
Rs_76
Rs_77
Rs_78
Rs_79
Rs_80
Rs_81
Rs_82
Rs_83
Rs_84
Rs_85
Rs_86
Rs_87
Rs_88
Rs_89
Rs_90
Rs_91
Rs_92

Teacher
Teacher
Teacher
Teacher
Teacher
Teacher
Teacher
Teacher
S.M.C
S.M.C
S.M.C
S.M.C
S.M.C
S.M.C
S.M.C
S.M.C
S.M.C
S.M.C
S.M.C
S.M.C
S.M.C
S.M.C
S.M.C
S.M.C
S.M.C
S.M.C
S.M.C
S.M.C
S.M.C
S.M.C
S.M.C
S.M.C
S.M.C
S.M.C
S.M.C
S.M.C
S.M.C
S.M.C
S.M.C
S.M.C
S.M.C
S.M.C
S.M.C
S.M.C
S.M.C
S.M.C
S.M.C
S.M.C
S.M.C
S.M.C

429
462
452
448
452
442
459
454
476
464
480
477
467
439
473
443
440
462
435
395
406
395
404
404
418
398
398
421
448
409
437
437
428
430
449
449
452
447
467
448
464
469
475
472
475
476
474
484
484
480
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-8.56
24.44
14.44
10.44
14.44
4.44
21.44
16.44
38.44
26.44
42.44
39.44
29.44
1.44
35.44
5.44
2.44
24.44
-2.56
-42.56
-31.56
-42.56
-33.56
-33.56
-19.56
-39.56
-39.56
-16.56
10.44
-28.56
-0.56
-0.56
-9.56
-7.56
11.44
11.44
14.44
9.44
29.44
10.44
26.44
31.44
37.44
34.44
37.44
38.44
36.44
46.44
46.44
42.44

73.2736
597.3136
208.5136
108.9936
208.5136

19.7136
459.6736
270.2736

1477.6336
699.0736
1801.1536
1555.5136
866.7136
2.0736
1255.9936
29.5936
5.9536
597.3136
6.5536
1811.3536
996.0336
1811.3536
1126.2736
1126.2736
382.5936
1564.9936
1564.9936
274.2336
108.9936
815.6736
0.3136
0.3136

91.3936

57.1536
130.8736
130.8736
208.5136

89.1136
866.7136
108.9936
699.0736
988.4736

1401.7536
1186.1136
1401.7536
1477.6336
1327.8736
2156.6736
2156.6736
1801.1536



Rs_93
Rs_94
Rs_95
Rs_96
Rs_97
Rs_98
Rs_99
Rs_100
Rs_101
Rs_102
Rs_103
Rs_104
Rs_105
Rs_106
Rs_107
Rs_108
Rs_109
Rs_110
Rs_111
Rs_112
Rs_113
Rs_114
Rs_115
Rs_116
Rs_117
Rs_118
Rs_119
Rs_120
Rs_121
Rs_122
Rs_123
Rs_124
Rs_125
Rs_126
Rs_127
Rs_128
Rs_129
Rs_130
Rs_131
Rs_132
Rs_133
Rs_134
Rs_135
Rs_136
Rs_137
Rs_138
Rs_139
Rs_140
Rs_141
Rs_142

S.M.C

S.M.C

SMC

S.M.C

S.MC

S.M.C

S.M.C

S.M.C

Guardian
Guardian
Guardian
Guardian
Guardian
Guardian
Guardian
Guardian
Guardian
Guardian
Guardian
Guardian
Guardian
Guardian
Guardian
Guardian
Guardian
Guardian
Guardian
Guardian
Guardian
Guardian
Guardian
Guardian
Guardian
Guardian
Guardian
Guardian
Guardian
Guardian
Guardian
Guardian
Guardian
Guardian
Guardian
Guardian
Guardian
Guardian
Guardian
Guardian
Guardian
Guardian

483
485
489
486
488
492
493
498
498
476
474
460
451
445
442
398
404
403
399
389
378
401
362
399
402
404
413
420
411
411
430
416
423
444
450
432
454
456
439
470
461
465
472
465
461
488
452
478
466
482

112

45.44
47.44
51.44
48.44
50.44
54.44
55.44
60.44
60.44
38.44
36.44
22.44
13.44
7.44
4.44
-39.56
-33.56
-34.56
-38.56
-48.56
-59.56
-36.56
-75.56
-38.56
-35.56
-33.56
24.56
-17.56
-26.56
-26.56
-7.56
-21.56
-14.56
6.44
12.44
-5.56
16.44
18.44
1.44
32.44
23.44
27.44
34.44
27.44
23.44
50.44
14.44
40.44
28.44
44.44

2064.7936
2250.5536
2646.0736
2346.4336
2544.1936
2963.7136
3073.5936
3652.9936
3652.9936
1477.6336
1327.8736
503.5536
180.6336
55.3536
19.7136
1564.9936
1126.2736
1194.3936
1486.8736
2358.0736
3547.3936
1336.6336
5709.3136
1486.8736
1264.5136
1126.2736
603.1936
308.3536
705.4336
705.4336
57.1536
464.8336
211.9936
41.4736
154.7536
30.9136
270.2736
340.0336
2.0736
1052.3536
549.4336
752.9536
1186.1136
752.9536
549.4336
2544.1936
208.5136
1635.3936
808.8336
1974.9136
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Rs_143
Rs_144
Rs_145
Rs_146
Rs_147
Rs_148
Rs_149
Rs_150
Rs_151
Rs_152
Rs_153
Rs_154
Rs_155
Rs_156
Rs_157
Rs_158
Rs_159
Rs_160
Rs_161
Rs_162
Rs_163
Rs_164
Rs_165
Rs_166
Rs_167
Rs_168
Rs_169
Rs_170
Rs_171
Rs_172
Rs_173
Rs_174
Rs_175
Rs_176
Rs_177
Rs_178
Rs_179
Rs_180
Rs_181

Rs_182
Rs_183
Rs_184
Rs_185
Rs_186
Rs_187
Rs_188
Rs_189
Rs_190
Rs_191

Rs_192

Guardian

Guardian

Guardian

Guardian

Guardian

Guardian

Guardian

Guardian

Govt. Officer
Govt. Officer
Govt. Officer
Govt. Officer
Govt. Officer
Govt. Officer
Govt. Officer
Govt. Officer
Govt. Officer
Govt. Officer
Civil Society
Civil Society
Civil Society
Civil Society
Civil Society
Civil Society
Civil Society
Civil Society
Civil Society
Civil Society
Civil Society
Civil Society
Civil Society
Civil Society
Civil Society
Civil Society
Civil Society
Civil Society
Civil Society
Civil Society
Civil Society
Civil Society
Civil Society
Civil Society
Civil Society
Civil Society
Civil Society
Civil Society
Civil Society
Civil Society
Civil Society
Civil Society

483
482
486
487
492
480
487
498
298
249
208
225
200
239
293
316
347
366
487
472
451
452
410
410
368
394
393
369
375
406
390
394
416
394
418
421
425
434
429
450
457
435
450
467
459
464
462
467
467
482

45.44
44.44
48.44
49.44
54.44
42.44
49.44
60.44
-139.56
-188.56
-229.56
-212.56
-237.56
-198.56
-144.56
-121.56
-90.56
-71.56
49.44
34.44
13.44
14.44
-27.56
-27.56
-69.56
-43.56
-44.56
-68.56
-62.56
-31.56
-47.56
-43.56
-21.56
-43.56
-19.56
-16.56
-12.56
-3.56
-8.56
12.44
19.44
-2.56
12.44
29.44
21.44
26.44
24.44
29.44
290.44
44.44
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2064.7936
1974.9136
2346.4336
2444.3136
2963.7136
1801.1536
2444.3136
3652.9936
19476.9936
35554.8736
52697.7936
45181.7536
56434.7536
39426.0736
20897.5936
14776.8336
8201.1136
5120.8336
2444.3136
1186.1136
180.6336
208.5136
759.5536
759.5536
4838.5936
1897.4736
1985.5936
4700.4736
3913.7536
996.0336
2261.9536
1897.4736
464.8336
1897.4736
382.5936
274.2336
157.7536
12.6736
73.2736
154.7536
377.9136
6.5536
154.7536
866.7136
459.6736
699.0736
597.3136
866.7136
866.7136
1974.9136



Rs_193 Civil Society 472 34.44 1186.1136

Rs_194 Civil Society 479 41.44 1717.2736
Rs_195 Civil Society 481 43.44 1887.0336
Rs_196 Civil Society 482 44 .44 1974.9136
Rs_197 Civil Society 488 50.44 2544.1936
Rs_198 Civil Society 485 47.44 2250.5536
Rs_199 Civil Society 492 54.44 2963.7136
Rs_200 Civil Society 492 54.44 2963.7136
Result X, =437.56

3 (x, - X,) = 480173 .

Summary of the above calculation:

Herg,

All Rural Respondents individual Support on 100 questions taken as X,

The Mean of that 200 Respondent’s score is Mean or X,=437.56
So, > (x, - X,) =489173.3
Total Respondents ¥, =200

Standard Deviation s, =49.46
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